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Abstract: The input hypothesis, proposed by Stephen Krashen, constitutes a foundational pillar of
second language acquisition theory and has exerted a profound and enduring influence on foreign
language pedagogy worldwide. This hypothesis is built upon four interrelated principles: the i+1
principle, which posits that learners acquire language most effectively when exposed to input
slightly beyond their current proficiency level; the principle of effective language input,
emphasizing the necessity of meaningful and contextually rich linguistic exposure; the acquisition
principle, which distinguishes subconscious language acquisition from conscious learning; and the
here and now principle, advocating for input that is situationally relevant and immediately
comprehensible to learners. In recent years, the rapid advancement of digital and intelligent
technologies has fundamentally transformed the landscape of language education, creating novel
learning environments and presenting new demands for foreign language talent cultivation.
Despite these shifts, the theoretical underpinnings of the input hypothesis remain remarkably
pertinent and continue to offer valuable guidance for contemporary teaching practices. This article
systematically reviews the core tenets of the input hypothesis and critically examines its
implications for current foreign language teaching in China. By integrating an analysis of learners'
acquisition strategies with the prevailing conditions of modern language instruction, this study
elucidates the significant pedagogical insights that the input hypothesis provides. The findings
underscore the continued relevance of comprehensible input in fostering effective language
acquisition and offer practical recommendations for educators seeking to optimize instructional
design in the digital era.
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1. Introduction

Foreign language teaching plays a vital role in cultivating students' capacity for
effective cross-cultural communication. Official guidance emphasizes that the
overarching aim of higher education foreign language instruction is to foster
comprehensive communicative competence, integrating linguistic accuracy, pragmatic
appropriateness, and sociocultural awareness. The primary objective within the Chinese
educational context is to continuously enhance pedagogical quality, enabling learners to
apply foreign languages flexibly and confidently in authentic communicative contexts—
thereby supporting national participation in international cultural exchange and
contributing to broader societal development goals. Pedagogical practice places students
at the center of instructional design, prioritizing active engagement, cognitive stimulation,
and meaningful knowledge construction. This learner-centered orientation seeks to
deepen comprehension, promote internalization of linguistic structures and discourse
conventions, and strengthen practical application across diverse modalities —including
oral interaction, written expression, and multimodal interpretation. Such an approach
directly supports the cultivation of well-rounded individuals equipped with intercultural
sensitivity, critical thinking skills, and adaptive communicative proficiency. Empirical
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and theoretical advances in second language acquisition research offer substantial
methodological and conceptual resources for realizing these educational aims. Among
foundational frameworks, the Input Hypothesis —formulated during the early 1980s—has
exerted enduring influence on curriculum design, materials development, and classroom
practice. Its emphasis on comprehensible input as a catalyst for implicit linguistic
development has prompted widespread reflection on the nature of exposure, scaffolding,
and learner readiness in instructed settings [1, 2]. As scholarly inquiry continues to evolve,
theoretical insights are increasingly interpreted through localized pedagogical lenses,
ensuring alignment with contextual constraints and educational priorities.

Krashen's theoretical framework comprises five interrelated hypotheses concerning
second language acquisition: the distinction between acquisition and learning, the
predictable sequence of grammatical feature emergence, the regulatory function of
conscious linguistic knowledge, the centrality of comprehensible input for acquisition,
and the mediating role of affective variables such as motivation, anxiety, and self-
confidence. Within this architecture, the Input Hypothesis occupies a pivotal position,
serving as both the theoretical linchpin and the most widely applied component in
educational practice [3]. It represents a paradigmatic shift from traditional, transmission-
oriented models toward approaches grounded in cognitive and interactional principles.
Rather than positioning the instructor solely as a knowledge dispenser, the hypothesis
underscores the learner’s active role in processing linguistic input that is slightly beyond
current proficiency —often described as 'i + 1'—while remaining accessible through
contextual support, visual aids, or prior knowledge activation. This reconceptualization
aligns closely with contemporary understandings of how linguistic competence develops
incrementally through exposure, interaction, and feedback. Because it derives from
empirical observation of naturalistic and classroom-based language use, the theory
maintains strong ecological validity and offers concrete implications for instructional
sequencing, task design, and teacher talk modification. Educators can leverage its
principles to calibrate input density, diversify input sources—including digital media,
authentic texts, and peer-generated content—and embed comprehension checks that
reinforce meaning-focused processing. Furthermore, its integration with affective
considerations encourages holistic classroom environments where psychological safety,
sustained attention, and intrinsic motivation collectively facilitate optimal intake and
retention. Ongoing refinement of these ideas continues to inform evidence-informed
practices across diverse institutional settings.

1.1. The "I+1" Principle

The "i+1" principle posits that optimal language input should be comprehensible yet
contain linguistic features that slightly exceed the learner’s current proficiency level. Here,
"i" denotes the learner’s present interlanguage stage, while "+1" represents the next
developmental stage—comprising grammatical structures, lexical items, or discourse
patterns that are novel but still accessible with contextual support. Input that remains
entirely within the learner’s existing competence may fail to promote acquisition, as it
lacks sufficient cognitive challenge to stimulate internal restructuring of linguistic
knowledge. Conversely, input that is excessively advanced —beyond the "i+1" threshold —
tends to overwhelm processing capacity and hinder comprehension, thereby reducing
intake. Empirical research in second language acquisition underscores that sustained
exposure to appropriately scaffolded input fosters implicit learning, enhances pattern
recognition, and supports the gradual internalization of syntactic and pragmatic norms.
This principle further implies that instructional materials and classroom interaction must
be dynamically calibrated to learners’ evolving abilities, integrating repetition, visual aids,
paraphrasing, and real-world referents to ensure meaning is retained even when form is
unfamiliar [2, 4]. Such pedagogical responsiveness not only sustains motivation but also
cultivates metalinguistic awareness and strategic competence over time.

1.2. The Principle of Effective Language Input
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Effective language input constitutes a foundational condition for successful second
language acquisition, grounded in the principle that learners progress most efficiently
when exposed to linguistic material they can comprehend and engage with meaningfully.
Such input must be comprehensible —neither overly simplified nor excessively complex—
so that learners focus on extracting meaning rather than decoding grammatical structures
in isolation. It should also be intrinsically interesting and contextually relevant, thereby
sustaining attention and promoting sustained cognitive engagement. Crucially, effective
input is not organized according to traditional grammatical syllabi; instead, it emerges
organically through authentic communicative contexts where form arises incidentally
from meaning-focused interaction [5, 6]. Furthermore, sufficient volume and frequency of
exposure are indispensable, as repeated encounters with lexical items, syntactic patterns,
and pragmatic conventions reinforce neural pathways associated with language
processing. When input exceeds learners’ current proficiency level without adequate
contextual or linguistic support, attention shifts from message comprehension to formal
analysis, undermining the natural acquisition process. Thus, optimizing input quality and
quantity remains central to designing pedagogically sound language learning
environments.

1.3. The Acquisition Principle

The acquisition principle emphasizes a fundamental distinction between two modes
of language development: acquisition and learning. Acquisition refers to the implicit,
subconscious internalization of linguistic competence through sustained exposure to
meaningful, comprehensible input in authentic communicative contexts. This process
mirrors first-language development in children, unfolding naturally without explicit
instruction or metalinguistic analysis. It relies heavily on contextual cues, nonverbal
signals, and repeated encounters with language used for genuine purposes, enabling
learners to develop intuitive grammatical sensitivity and pragmatic fluency. In contrast,
learning denotes the conscious, deliberate study of linguistic forms—such as syntactic
structures, morphological patterns, and lexical items—typically mediated through formal
instruction, drills, and rule-based explanations. While such structured practice
contributes to declarative knowledge about language, it does not automatically generate
spontaneous, context-appropriate language use. The knowledge gained through learning
primarily serves a monitoring function: it may support self-correction during planned
speech or writing but rarely facilitates real-time, interactive communication. Empirical
observations suggest that acquired competence tends to yield more automatic, fluid, and
adaptable language performance, whereas learned knowledge often requires cognitive
effort, retrieval delay, and strategic deployment. Consequently, effective language
development prioritizes abundant, level-appropriate input over isolated grammar
instruction, recognizing that communicative proficiency emerges most robustly when
learners engage meaningfully with language rather than analyzing it abstractly. The term
‘proficiency' is preferred over 'mastery’ to describe this outcome, reflecting a
developmental, context-sensitive understanding of language ability.

1.4. The "Here and Now" Principle

The 'here and now' principle emphasizes that effective language acquisition depends
on authentic, context-embedded input rather than decontextualized or artificial linguistic
stimuli. This approach requires learners to engage with language in real-time, real-world
situations where meaning is co-constructed through interaction, shared physical space,
and immediate situational cues. Such contextual grounding supports the integration of
phonological, morphosyntactic, and semantic features in ways that abstract drills cannot
replicate. Furthermore, immersion in genuine communicative settings facilitates natural
negotiation of meaning, reduces reliance on first-language transfer strategies, and
promotes holistic processing of form-function relationships. Empirical evidence
consistently indicates that learners exposed to rich, situated input demonstrate stronger
retention, more accurate pronunciation, and greater pragmatic competence compared to
those receiving isolated grammatical instruction. Consequently, pedagogical design
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should prioritize experiential tasks —such as role-play, project-based collaboration, and
community-integrated activities—that anchor language use in tangible, perceptible reality.

2. Implications of Krashen's "Input Hypothesis" for Current Foreign Language
Teaching in China

The theoretical framework emphasizing comprehensible input as a foundational
condition for language acquisition offers valuable insights into contemporary foreign
language pedagogy in China. A notable challenge lies in the prevailing teacher-centered
instructional model, where classroom activities are predominantly structured around
textbook-based exposition rather than authentic communicative tasks. This orientation
often restricts learners to passive reception of linguistic forms, limiting opportunities for
meaningful interaction, spontaneous expression, and contextualized practice —elements
empirically associated with sustained proficiency development. Furthermore, insufficient
emphasis on productive language use remains widespread: while grammatical accuracy
and lexical knowledge receive substantial attention, systematic scaffolding for speaking
and writing fluency is frequently underprioritized. Assessment practices compound this
imbalance; reliance on summative written examinations fails to capture dimensions such
as pragmatic competence, discourse management, or sociolinguistic appropriateness.
Equally consequential is the limited integration of affective factors —motivation, anxiety,
self-efficacy —into instructional design and feedback mechanisms. Large class sizes
further constrain teachers’ capacity to tailor instruction, monitor individual progress, or
provide differentiated support, thereby reducing responsiveness to diverse learning paces
and styles. These interrelated constraints collectively impede the realization of holistic
language development goals outlined in national curriculum standards [7]. In contrast,
the principle of providing abundant, level-appropriate, and meaning-focused input aligns
closely with evidence-informed pedagogical strategies, including task-based learning,
content and language integrated learning (CLIL), and extensive reading programs. When
implemented with deliberate sequencing and supportive scaffolding, such approaches
foster implicit acquisition alongside explicit knowledge, enhance learner engagement,
and promote transferable communicative competence. Consequently, integrating input-
rich, interactionally dynamic, and learner-responsive practices represents a promising
pathway toward enhancing instructional quality and long-term language outcomes across
educational contexts.

2.1. Tailoring Teaching to Individual Needs and Improve the Quality of Language Input

The input hypothesis provides a foundational framework for understanding how
language acquisition progresses through carefully calibrated exposure to linguistic
material. This perspective underscores the importance of individualized instruction and
the strategic enhancement of language input quality in foreign language education.
Within this model, effective teaching requires thorough diagnostic assessment of each
learner’s current proficiency level, followed by the provision of input that is incrementally
more advanced —commonly conceptualized as 'i+1'—where 'i' represents the learner’s
present competence and '+1' denotes the next developmental step. Such input must satisfy
three essential criteria: first, it should be marginally beyond the learner’s current
command of the language; second, it must remain comprehensible through contextual
support, visual aids, lexical scaffolding, or prior knowledge activation; third, it must
remain tightly aligned with curricular objectives and thematic coherence. While this
approach may initially challenge learners, it fosters cognitive engagement without
overwhelming them, thereby sustaining motivation and supporting sustained progress.
The optimal difficulty threshold lies in a narrow band: if input remains at or below the
learner’s current level, it offers insufficient cognitive stimulation and risks disengagement
due to redundancy; conversely, input significantly exceeding receptive capacity may
hinder comprehension, impede internalization, and diminish confidence. Therefore,
instructional design should de-emphasize isolated grammatical analysis as the primary
organizing principle and instead foreground meaning-focused interaction, authentic
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discourse, and scaffolded practice. Language growth occurs not through passive reception
but through active processing—learners construct new linguistic knowledge by
interpreting messages, inferring meaning, recognizing patterns, and gradually integrating
novel forms into their productive repertoire. This mechanism operates similarly in both
first and second language acquisition contexts, suggesting broad applicability across
developmental stages and learning environments. Effective implementation further
depends on consistent exposure to abundant, intelligible input delivered within
supportive, low-pressure settings that prioritize communicative success over error-free
performance [8]. Teachers play a pivotal role in curating resources, modulating pacing,
adjusting feedback strategies, and cultivating classroom norms that encourage risk-taking
and reflection. Moreover, the hypothesis highlights the necessity of aligning input with
learners’ interests, cultural backgrounds, and real-world communicative needs to enhance
relevance and retention. Sustained improvement emerges when input is not only
linguistically appropriate but also cognitively accessible, emotionally supportive, and
pedagogically purposeful.

Integrating information and communication technologies into pedagogical practice
enables educators to construct dynamic, multimodal learning environments that respond
flexibly to diverse learner profiles. Digital tools—including interactive platforms,
adaptive learning systems, corpus-based resources, and Al-enhanced language
applications—facilitate differentiated instruction by allowing real-time adjustment of task
complexity, feedback granularity, and content personalization. In classroom
implementation, teachers must continuously monitor student responses, analyze
performance patterns, and iteratively refine input parameters to ensure alignment with
evolving proficiency benchmarks. This entails deliberate calibration of lexical density,
syntactic complexity, discourse structure, and pragmatic appropriateness across listening,
reading, speaking, and writing tasks. Instructional materials should activate learners’
existing linguistic resources —such as transferable vocabulary, morphological awareness,
or discourse schemata—to promote inferential reasoning and semantic mapping. Strategic
use of repetition, paraphrase, glossing, and visual annotation enhances comprehensibility
while preserving linguistic authenticity [9, 10]. Furthermore, collaborative learning
structures —peer-mediated dialogue, guided group inquiry, and project-based tasks—
amplify opportunities for meaningful output and metacognitive reflection. Assessment
practices should likewise evolve toward formative, criterion-referenced approaches that
emphasize incremental growth rather than summative comparison. Teacher professional
development programs must therefore equip educators with competencies in data-
informed decision-making, digital resource curation, and responsive scaffolding
techniques. Ultimately, the goal is to cultivate autonomous, resilient language users who
possess not only linguistic accuracy but also pragmatic competence, intercultural
sensitivity, and lifelong learning dispositions—attributes increasingly vital in globally
interconnected educational and professional contexts.

2.2. Comprehensible Input

The input hypothesis underscores the foundational role of comprehensible input in
second language acquisition, emphasizing that learners progress most effectively when
exposed to linguistic material that is both linguistically accessible and meaningfully
contextualized [11]. This principle suggests that acquisition occurs not through explicit
grammar instruction or rote memorization alone, but rather through sustained
engagement with messages whose meaning can be inferred or directly understood —
whether via lexical familiarity, visual support, situational cues, or prior knowledge. A
substantial volume of such input is indispensable; without it, language development lacks
the necessary cognitive fuel and becomes disconnected from authentic communicative
functions. Moreover, the quality and design of input matter profoundly: it must be neither
excessively simplified nor overwhelmingly complex, but calibrated to the learner’s
current proficiency level —what is often termed ‘i+1’—where ‘i’ represents the learner’s
present competence and ‘+1” denotes the next incremental step in linguistic complexity.

348 Vol. 3 No. 7 (2026)



Education Insights

To realize this ideal, educators must thoughtfully curate diverse, contemporary, and
culturally embedded resources—including audiovisual broadcasts, digital news
platforms, literary excerpts, academic articles, and interactive online content—that reflect
real-world usage patterns and pragmatic conventions. Integrating multimedia tools
further enhances accessibility by transforming abstract grammatical structures and lexical
items into multimodal experiences —combining synchronized speech, annotated visuals,
gesture-based explanations, and interactive glossing—to scaffold comprehension and
reinforce retention. Such pedagogical strategies not only lower cognitive load but also
foster metacognitive awareness, enabling learners to self-monitor understanding and
adjust processing strategies dynamically. Additionally, teacher mediation remains crucial:
guiding interpretation, eliciting inferential reasoning, and facilitating discourse-rich
interactions ensures that input transitions meaningfully into intake—internalized
knowledge ready for productive use. Ultimately, systematic, varied, and contextually
grounded input constitutes the indispensable substrate upon which fluency, accuracy,
and pragmatic competence are progressively built.

2.3. "Output” Based on a Large Amount of "Input”

The input hypothesis emphasizes that language acquisition necessitates not only
exposure to abundant comprehensible input but also purposeful, structured output
activities grounded in that input. While extensive and well-graded input forms the
foundational condition for linguistic development, it alone does not guarantee
internalization or functional competence. Learners may process input passively without
achieving stable mental representation or procedural fluency; therefore, pedagogical
intervention must bridge the gap between reception and production. Teachers are
encouraged to design tasks that require learners to transform received linguistic material
into active use—such as summarizing, paraphrasing, role-playing, or generating original
sentences —thereby enabling metacognitive reflection and reinforcing neural pathways
associated with syntactic, lexical, and pragmatic knowledge. This principle aligns with
contemporary understandings of second language acquisition, which view learning as an
emergent, usage-based process wherein repeated, meaningful engagement with language
drives cognitive restructuring. Classroom instruction should adopt a learner-centered
orientation, prioritizing opportunities for authentic interaction over teacher-dominated
exposition [12]. Educators can facilitate this by integrating communicative tasks—pair
discussions, collaborative problem-solving, information-gap activities, and project-based
assignments—that demand genuine information exchange and co-construction of
meaning. Such approaches foster sustained attention, enhance motivation, and support
affective engagement without invoking psychological barriers. In particular, carefully
scaffolded output reduces cognitive load and mitigates inhibitory factors that may impede
processing, thereby optimizing conditions for intake and retention. Input and output
operate not as sequential stages but as interdependent, recursive components within a
dynamic system: output serves both as evidence of comprehension and as a catalyst for
further input refinement. Through productive practice, learners gain insight into gaps
between their current interlanguage and target-language norms, allowing them to
recalibrate attention during subsequent receptive tasks. Moreover, output promotes
automatization of grammatical structures and lexical collocations through repeated
retrieval and contextual reinforcement. The progression from listening to speaking and
from reading to writing reflects a principled scaffolding strategy rooted in cognitive load
theory and skill-acquisition models. Ultimately, consistent, guided interaction between
input and output supports the gradual transformation of external linguistic data into
internalized, retrievable, and adaptable linguistic competence—what is often termed
acquired language ability. This internalization process is observable through increased
accuracy, fluency, and appropriateness in spontaneous communication across diverse
contexts.

2.4. Creating a High-Quality Language Environment
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The input hypothesis underscores the critical importance of establishing a high-
quality, immersive language environment to support effective foreign language
acquisition. Such an environment must be carefully designed to deliver comprehensible,
engaging, and contextually rich linguistic input that aligns with learners” developmental
stages and communicative needs [7]. Within classroom settings, instructors play a pivotal
role as primary sources of authentic oral input; therefore, consistent and strategic use of
the target language during instruction—supported by clear pronunciation, appropriate
pacing, and contextual scaffolding —is essential. Teacher discourse should not only model
grammatical accuracy and pragmatic appropriateness but also integrate culturally
embedded expressions and functional language patterns. Complementing oral input,
multimodal instructional resources—including synchronized audio-visual materials,
interactive digital simulations, annotated authentic texts, and task-based video
scenarios—enhance perceptual salience and cognitive engagement, thereby fostering
deeper processing and retention. Beyond formal instruction, extracurricular language
exposure significantly reinforces acquisition through sustained, low-anxiety practice.
Schools are encouraged to institutionalize structured out-of-class opportunities such as
bilingual debate clubs, dramatized literature circles, lyric analysis workshops, peer-led
conversation exchanges, and collaborative digital storytelling projects. Furthermore,
whole-school initiatives—including annual multilingual speech festivals, cross-grade
language immersion days, student-curated podcast series, and bilingual school bulletin
boards—cultivate a pervasive language-rich culture. The integration of Al-powered
language tools —such as adaptive speaking tutors, real-time pronunciation analyzers, and
intelligent writing assistants—offers personalized feedback loops that promote
metacognitive awareness and self-regulated learning. When systematically coordinated
across curricular and co-curricular domains, these layered environmental supports
collectively strengthen neural pathways associated with second language processing,
increase motivation through autonomy and relevance, and ultimately elevate proficiency
outcomes across receptive and productive skills.

3. Conclusion

Language acquisition is widely understood as a cognitive process in which learners
internalize linguistic patterns through sustained exposure to meaningful, contextually
supported input. This process relies fundamentally on the availability and quality of
comprehensible input—language that is slightly beyond the learner’s current proficiency
level yet accessible through contextual cues, visual support, or prior knowledge. A
pedagogically effective environment must therefore prioritize input richness,
intelligibility, and relevance over isolated grammatical drills or rote memorization.
Integrating this principle into instructional design entails deliberate structuring of
classroom interactions, authentic materials selection, scaffolded listening and reading
tasks, and opportunities for low-anxiety engagement with target-language discourse.
Emphasis should shift toward fostering communicative competence—not merely
accuracy —by cultivating receptive skills first, allowing productive abilities to emerge
organically over time. Educators can support this by modulating speech rate, using
gestures and visuals, recycling vocabulary across contexts, and encouraging inferential
processing. Such practices collectively contribute to building robust mental
representations of linguistic structure and usage. Furthermore, consistent exposure to
varied registers and genres enhances pragmatic awareness and sociolinguistic sensitivity.
Sustained implementation of these evidence-informed strategies strengthens learners’
confidence, motivation, and long-term retention. Ultimately, aligning pedagogy with the
natural trajectory of language development yields measurable improvements in fluency,
comprehension, and functional proficiency —advancing both individual learner outcomes
and systemic educational effectiveness.

1. S.Krashen, Principles and Practice in Second Language Acquisition, 1982.

350 Vol. 3 No. 7 (2026)



Education Insights

10.
11.
12.

J. W. Oller, Jr., “The Input Hypothesis: Issues and Implications,” Language, vol. 64, no. 1, pp. 171-173, 1988.

P. Javahery and M. ]J. Alizadeh, “Reimagining Krashen’s Input Hypothesis: The Role of Al and Multimodal Strategies in
Language Acquisition,” Innovations in Pedagogy and Technology, vol. 1, no. 3, 2025.

J. G. M. ]J. No, *Theory in Second Language Acquisition (Recognition of Concepts Toward Krashen's Second Language
Acquisition Theory for Five Main Hypotheses)*, 2024.

Y. R. Sole, “The Input Hypothesis and the Bilingual Learner,” Bilingual Review/La Revista Bilingiie, vol. 19, no. 2, pp. 99-110, 1994.
G. Er, “The Input Hypothesis and Second-Language Acquisition Theory,” Ondokuz Mayis University Journal of Education Faculty,
vol. 13, no. 1, pp. 25-36, 2014.

A. Salam, “A Critical Evaluation of Stephen Krashen’s Input Hypothesis in Second Language Learning and Teaching,” Jagannath
University Journal of Arts, vol. 10, no. 02, pp. 225-231, 2020.

B. VanPatten, “Input Processing in Second Language Acquisition,” in Processing Instruction: Theory, Research, and Commentary,
vol. 5, p. 31, 2004.

S.M. Gass and E. M. Varonis, “Input, Interaction, and Second Language Production,” Studies in Second Language Acquisition, vol.
16, no. 3, pp. 283-302, 199%4.

R. Ellis, Understanding Second Language Acquisition, vol. 31. Oxford, UK: Oxford University Press, 1989.

K. R. Gregg, The Input Hypothesis: Issues and Implications, 1986.

A. Shahini, “Input Hypothesis in Language Learning,” in Language Learning Theories: A Student’s Guide, Cham, Switzerland:
Springer Nature Switzerland, 2025, pp. 65-80.

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of Publisher and/or the editor(s). Publisher and/or the editor(s) disclaim responsibility for any
injury to people or property resulting from any ideas, methods, instructions or products referred to in the content.

351 Vol. 3 No. 7 (2026)



	1. Introduction
	1.1. The "I+1" Principle
	1.2. The Principle of Effective Language Input
	1.3. The Acquisition Principle
	1.4. The "Here and Now" Principle

	2. Implications of Krashen's "Input Hypothesis" for Current Foreign Language Teaching in China
	2.1. Tailoring Teaching to Individual Needs and Improve the Quality of Language Input
	2.2. Comprehensible Input
	2.3. "Output" Based on a Large Amount of "Input"
	2.4. Creating a High-Quality Language Environment

	3. Conclusion
	References

