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Abstract: With the rapid advancement of information technology, the digital transformation of ide-
ological and political education courses in higher education institutions has become an inevitable 
trend. This paper conducts an in-depth analysis of practical challenges encountered during this dig-
ital transition, including uneven quality of digital teaching resources, insufficient digital pedagogi-
cal competencies among faculty, low student engagement, and an underdeveloped evaluation sys-
tem. By combining theoretical exploration with empirical research, the paper proposes optimization 
strategies for advancing digital transformation in ideological education courses. These include en-
hancing the development of digital teaching resources, strengthening professional training for edu-
cators, stimulating student participation, and refining assessment mechanisms. The aim is to elevate 
the quality of ideological education while achieving modernization in political education practices. 
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1. Introduction 
In today's digital age, the widespread application of information technology has pro-

foundly transformed the landscape and models of education. As a key course for imple-
menting the fundamental mission of cultivating virtue and nurturing talent, ideological 
and political education in higher education institutions holds significant practical impli-
cations for digital transformation. Digital transformation not only enriches teaching con-
tent and formats while enhancing instructional efficiency, but also better meets students' 
diverse learning needs, thereby boosting the appeal and impact of ideological and politi-
cal courses. However, in practice, the digital transformation of ideological and political 
education in universities faces numerous challenges that require in-depth research and 
the identification of effective solutions. 

2. Practical Difficulties in the Digital Transformation of Ideological and Political 
Courses in Colleges and Universities 
2.1. The Quality of Digital Teaching Resources Is Uneven 

While digital teaching resources for ideological and political education have seen ex-
plosive growth in quantity, structural tensions persist between content supply and edu-
cational effectiveness. Some materials lag behind the pace of knowledge updates in re-
sponse to evolving social realities and ideological trends, failing to address the cognitive 
tensions and spiritual dilemmas young learners face during value formation. Resource 
development often lacks disciplinary logic and educational objectives in its top-level de-
sign, resulting in fragmented and homogeneous content that fails to adapt to different 
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learning stages or professional backgrounds [1]. The absence of unified technical stand-
ards and data interfaces creates information silos across platforms, making resource inte-
gration challenging. This forces teachers to repeatedly screen content and adapt technol-
ogies, inadvertently increasing their workload. More fundamentally, resource develop-
ment focuses on digitizing content while neglecting the organic integration of interactive 
elements, contextual embedding, and cognitive guidance. This results in learning pro-
cesses lacking immersion and critical thinking tension, failing to ignite students 'intrinsic 
motivation or value resonance. The mismatch between crude supply-side expansion and 
refined demand-side requirements ultimately hinders the effective realization of digital 
resources' educational potential in ideological education [2]. 

While digital teaching resources for ideological and political education have grown 
rapidly, gaps remain between content supply and actual teaching effectiveness. Some ma-
terials are outdated and do not fully meet students' learning needs. The lack of unified 
standards and interactive elements also makes resource integration difficult, increasing 
teachers' workload and limiting students’ engagement. 

2.2. Teachers’ Digital Teaching Ability Is Insufficient 
As key practitioners in ideological education, college political theory instructors face 

profound challenges in capability restructuring during digital transformation. While 
some teachers possess basic IT skills, their instructional design has yet to evolve from "tool 
application" to "pedagogical reconstruction." Technical integration remains superficial, 
failing to embed the intrinsic logic of cognitive guidance and value cultivation. Their 
teaching practices remain entrenched in lecture-centered approaches, inadequately ad-
dressing learners 'interactive needs, cognitive rhythms, and emotional feedback in digital 
environments-creating structural disconnections between instructional delivery and stu-
dents' meaning-making [3]. Meanwhile, many instructors demonstrate limited under-
standing of emerging pedagogical models like data-driven instruction, multimodal re-
source integration, and virtual scenario construction, struggling to reconcile the political 
rigor and academic depth required for ideological education through technological means. 
Institutional support at universities also falls short: training programs prioritize short-
term technical drills over deepening educational philosophies and reflective practice, 
lacking sustainable professional development mechanisms. Teachers navigating techno-
logical adaptation face a tension between instrumental rationality and educational values-
struggling to manage platform complexities while maintaining systematic ideological 
guidance in fragmented information environments. This dual pressure significantly ham-
pers substantial improvement in their digital teaching competencies [4]. 

College instructors face challenges adapting to digital teaching, as many still rely on 
lecture-centered methods and basic IT skills. They often lack experience with modern dig-
ital pedagogy, which limits student engagement and interactive learning. Institutional 
support for developing these skills is also insufficient. 

2.3. Low Student Engagement 
In the digital educational ecosystem, the superficial engagement of students reveals 

deeper obstacles to enhancing the effectiveness of ideological and political education. 
While technological tools expand the temporal and spatial boundaries of knowledge 
transmission, learners 'cognitive investment and emotional involvement have not pro-
gressed in tandem. Some students still view the value of ideological courses as instrumen-
tal rationality, reducing learning processes to mere credit-seeking tasks with insufficient 
intrinsic motivation [5]. The dual pressures of information overload and attention frag-
mentation in digital media further exacerbate cognitive burnout in theoretical learning, 
manifested through disengagement from abstract and systematic content. In extracurric-
ular self-directed learning, students often fall into passive browsing and mechanical click-
ing patterns, lacking the willingness and ability for deep reading or critical reflection. 
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Weakened interaction mechanisms in platform designs hinder the formation of dialogic 
teaching relationships, diluting emotional connections and intellectual resonance between 
teachers and students in virtual spaces. Peer collaboration and inquiry also become super-
ficial without proper guidance [6]. Delayed feedback and monotonous evaluations further 
diminish students' sustained participation motivation, gradually pushing them into a 
"visible yet absent" liminal state during digital learning. This inefficiency not only restricts 
the educational potential of digital resources but also weakens the immersive effects of 
ideological education. 

Students’ engagement in digital ideological courses is often superficial. Many focus 
on credit-seeking rather than meaningful learning, and online distractions reduce atten-
tion and motivation. Limited platform interaction and delayed feedback further weaken 
engagement [7]. 

2.4. The Teaching Evaluation System Is Not Perfect 
The current evaluation framework for ideological and political education in Chinese 

universities remains entrenched in a traditional "end-of-the-term" paradigm, over-reliant 
on standardized written tests as the primary measure of learning outcomes. This approach 
severely neglects the process-oriented observation of students 'cognitive evolution, value 
internalization, and deep engagement with digital media. In the context of digital educa-
tion, this evaluation logic increasingly reveals structural limitations, failing to effectively 
capture students' authentic mental transitions, emotional investments, and collaborative 
interactions in virtual learning environments. Non-linear learning outcomes such as 
online learning trajectories, discussion participation quality, depth of independent in-
quiry, and multimodal assignment presentations are often marginalized due to the ab-
sence of scientific quantitative-qualitative integration mechanisms. This results in teach-
ing feedback becoming unidirectional and sluggish. The narrowing of evaluation dimen-
sions not only weakens the motivational function of the learning process but also invisibly 
stifles teachers' innovative drive to redesign instructional designs, reducing digital tech-
nology to merely a content delivery tool rather than embedding it into the core structure 
of teaching evaluation. The rigidity of the evaluation system further leads to utilitarian 
tendencies in teaching and learning behaviors, where students view learning as a technical 
operation for score acquisition while neglecting the value reflection and subject construc-
tion significance inherent in ideological education. To achieve profound breakthroughs in 
digital transformation, we must shift the evaluation paradigm from "result-oriented" to 
"development-oriented," establishing a multidimensional dynamic assessment model that 
encompasses cognitive progress, emotional experiences, and behavioral practices. Only 
then can evaluation truly become an intrinsic mechanism driving educational symbiosis 
and value guidance. 

The evaluation system for ideological courses relies heavily on end-of-term exams, 
ignoring students’ learning processes and engagement. Important aspects like participa-
tion, discussion, and independent inquiry are often overlooked, which limits motivation 
and teaching innovation. A more development-oriented, multidimensional assessment is 
needed. 

3. Path Optimization of Digital Transformation of Ideological and Political Courses in 
Colleges and Universities 
3.1. Improve the Level of Digital Teaching Resource Construction 

The systematic development of digital teaching resources for ideological and political 
education in higher education urgently requires breaking free from fragmented, superfi-
cial, and homogeneous development patterns. We must shift toward an integrated ap-
proach guided by pedagogical logic and supported by technological empowerment. By 
leveraging subject-specific knowledge graphs, we should establish a comprehensive re-
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source system encompassing theoretical interpretation, value guidance, and practical re-
sponses. Professional teams should collaborate to transform teaching content through in-
novative forms and expressions. High-quality instructional videos need to transcend sim-
ple lecture formats by incorporating scenario reenactments, problem-driven chains, and 
multimodal presentations to enhance the vividness and emotional resonance of theoreti-
cal explanations. Digital textbooks should overcome linear text limitations by embedding 
interactive knowledge nodes and dynamic update mechanisms, ensuring content itera-
tion aligns with students' cognitive rhythms. Case studies must be grounded in contem-
porary contexts, integrating social trend analysis and real-world problem-solving to 
strengthen the space for value judgment deliberation. Building a tiered, scalable resource-
sharing framework is essential, creating closed-loop processes for content generation, re-
view, aggregation, and utilization. This facilitates the fluid restructuring and creative 
transformation of quality materials in teaching practices, forming a knowledge ecosystem 
that supports pedagogical innovation. Resource development should not merely focus on 
technological updates but evolve into a structural force driving the deepening of educa-
tional philosophies and the transformation of talent cultivation models. 

Developing digital teaching resources should focus on integration rather than frag-
mented growth. High-quality videos, interactive textbooks, and contemporary case stud-
ies can make learning more engaging and aligned with students’ understanding. A struc-
tured sharing framework also helps teachers access and apply resources more efficiently. 

3.2. Strengthen the Training of Teachers’ Digital Teaching Ability 
The cultivation of teachers 'digital teaching capabilities requires integration into a 

systematic development framework. Grounded in the complexity of educational practice 
and the underlying logic of value transmission, we should establish an advanced mecha-
nism that combines knowledge renewal, skill drills, and reflective practice. Training con-
tent must transcend technical tool operations, focusing on reconstructing instructional de-
sign capabilities in digital contexts. This approach strengthens teachers' theoretical under-
standing and situational response strategies regarding data-driven teaching decisions, 
multimodal resource integration, and virtual space teacher-student interactions. Through 
workshop-style professional development, immersive teaching simulations, and interdis-
ciplinary collaborative communities, educators can achieve seamless integration of tech-
nological logic and pedagogical principles within authentic teaching scenarios. The tech-
nical support system should demonstrate continuity and sustainability, forming compre-
hensive auxiliary mechanisms from pre-class resource preparation and in-class dynamic 
adjustments to post-class learning analysis. Incentive mechanisms should reflect tiered 
professional growth, incorporating digital teaching commitment and innovative teaching 
capabilities into faculty evaluations, quality assessments, and academic advancement 
pathways. This motivates teachers to transition from passive adaptation to proactive ex-
ploration. In this process, teachers evolve beyond being mere technology users to becom-
ing co-creators of digital educational ecosystems and practical pioneers in transforming 
ideological communication paradigms. Through this dual interaction of capability en-
hancement and role transformation, we ultimately achieve deep alignment between the 
subjectivity and contemporary relevance of ideological and political education. 

Teachers’ digital abilities should be developed through systematic training that com-
bines technical skills and instructional design. Workshops, simulations, and collaborative 
communities help educators apply technology effectively while improving pedagogy. In-
centives and professional support encourage teachers to actively explore new teaching 
methods. 
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3.3. Stimulate Students’ Enthusiasm for Participation 
In the digital pedagogical environment of ideological and political education, stu-

dents 'deep engagement is fundamentally shaped by instructional design that simultane-
ously constructs cognitive tension and value resonance. Educators should embed contex-
tualized teaching strategies to transform abstract theories into perceptible, dialogic, and 
reflective knowledge spaces, enabling students to transition from passive reception to ac-
tive construction within the interactive logic of digital media. By leveraging data feedback 
mechanisms in intelligent learning platforms, educators can dynamically track cognitive 
pathways and emotional responses, precisely adjusting teaching pacing and content 
presentation to enhance immersion and responsiveness. The integration of virtual simu-
lation environments not only expands the spatiotemporal boundaries of ideological edu-
cation but also reconstructs knowledge transmission contexts through multimodal sym-
bolic systems, fostering value recognition through embodied experiences. Simultaneously, 
interactive mechanisms should transcend superficial Q&A to evolve into topic-driven col-
laborative inquiry models, promoting critical thinking and social responsibility awareness 
through perspective exchange and meaning negotiation. Equally crucial is the cultivation 
of emotional connections during instruction. Educators should harness the expressive ad-
vantages of digital media to create humanistic online learning communities, enhancing 
students' sense of belonging and engagement through mutual respect, empathy, and sus-
tained dialogue. This participation transcends mere technical responsiveness-it represents 
deep learning practice shaped by the tripartite interaction of technology, cognition, and 
values, fundamentally aiming to reshape and elevate intersubjective relationships in ide-
ological education within the digital era. 

Students’ participation improves when instruction combines clear guidance with in-
teractive activities. Virtual simulations, collaborative projects, and real-time feedback help 
students engage actively and develop critical thinking. Emotional connections and sup-
portive online communities further increase motivation and engagement. 

3.4. Improve the Teaching Evaluation System 
The restructuring of ideological and political education evaluation systems in higher 

education urgently requires moving beyond the traditional single paradigm dominated 
by summative assessments, shifting toward a multidimensional linkage mechanism that 
integrates process-oriented, developmental, and technical dimensions. In digital teaching 
environments, students 'learning trajectories exhibit characteristics of non-linearity, inter-
activity, and data traceability, providing practical foundations for building dynamic and 
precise evaluation models. By collecting multimodal behavioral data such as cognitive 
engagement, interaction frequency, explicit thinking, and collaborative performance on 
digital platforms, we can achieve comprehensive profiling of learning depth and value 
internalization. Evaluation dimensions should encompass knowledge mastery, cognitive 
evolution, emotional identification, and practical orientation, emphasizing qualitative 
analysis over quantitative statistics. Introducing self-evaluation and peer review mecha-
nisms not only expands diverse participation pathways but also stimulates the awakening 
of subject consciousness and autonomous construction of moral judgment through reflec-
tive dialogues. Feedback on evaluation results should embody educational functions, 
forming a closed-loop system of "data-driven-diagnostic improvement-value guidance," 
making evaluation an intrinsic driving force for the continuous development of students' 
ideological-political literacy. Under this framework, teaching evaluation ceases to be the 
endpoint of learning but becomes a crucial intermediary in value construction, carrying 
threefold implications of guidance, motivation, and education. 

Teaching evaluation should go beyond exams and include ongoing assessment of 
participation, collaboration, and understanding. Self-evaluation, peer review, and data 
tracking help provide feedback and guide students’ cognitive, emotional, and practical 
development, making evaluation an active part of learning. 
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4. Conclusions 
The digital transformation of ideological and political education in higher institu-

tions has transcended mere technological integration, evolving into a pivotal practice for 
reshaping educational ecosystems. In smart classrooms, educators utilize data dashboards 
to monitor students 'cognitive fluctuations in real-time, sparking intellectual exchanges 
through interactive bulletin board discussions and virtual seminars. This approach shifts 
knowledge transmission to value-based resonance. Digital resources now extend beyond 
mere courseware accumulation, employing immersive virtual scenarios to reconstruct his-
torical contexts, thereby materializing theories through experiential learning. Teachers 
transition from lecturers to facilitators, algorithmically identifying students' cognitive 
challenges and providing tailored guidance. Through multimodal learning experiences, 
students demonstrate cognitive trajectories, enabling evaluation systems to track subtle 
shifts in emotional tendencies and value orientations, thus establishing a chain of 
knowledge-to-belief-to-action progression. This transformation represents not merely 
pedagogical innovation but a profound paradigm shift toward intersubjective education, 
driving the modernization of ideological and political education through technological 
empowerment. 

The digital transformation of ideological and political education in higher institu-
tions not only integrates advanced technology but also fundamentally reshapes teaching 
and learning dynamics, fostering more interactive and personalized educational experi-
ences. In smart classrooms, educators utilize real-time data dashboards to monitor stu-
dents' cognitive fluctuations and learning patterns, sparking rich intellectual exchanges 
through interactive bulletin board discussions, virtual seminars, and collaborative pro-
jects. Digital resources now extend beyond simple courseware accumulation, employing 
immersive virtual simulations, scenario reenactments, and historical reconstructions to 
materialize theories and connect abstract concepts to real-world applications. Teachers 
shift from traditional lecturers to facilitators and mentors, using algorithms to identify 
cognitive challenges, adapt instructional pacing, and provide tailored guidance that ad-
dresses both individual and group learning needs. Multimodal learning experiences ena-
ble students to demonstrate evolving cognitive trajectories and emotional responses, 
while evaluation systems track subtle shifts in value orientations and reflective thinking, 
establishing a clear chain of knowledge-to-belief-to-action progression. Furthermore, stu-
dents are encouraged to engage in peer-to-peer discussion, critical reflection, and project-
based exploration, enhancing both analytical skills and moral judgment. This comprehen-
sive approach strengthens cognitive, emotional, and ethical engagement, creating a more 
inclusive and participatory learning environment. Overall, the digital transformation rep-
resents not just pedagogical innovation but a deep paradigm shift toward intersubjective 
education, driving the modernization, effectiveness, and societal relevance of ideological 
and political education through technological empowerment. 
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