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Abstract: This study offers a comprehensive and systematic examination of the structured 

application of psychodrama, an experiential and action-oriented psychological 

intervention, within university mental health service systems. Focusing on its integrated 

use across individual counseling, group-based interventions, mental health education 

courses, and campus cultural performance activities, the research analyzes how 

psychodrama operates as both a therapeutic method and an educational practice in higher 

education settings. Through structured role playing, scene reenactment, and guided 

group interaction, psychodrama provides students with embodied opportunities to 

externalize internal experiences, reorganize emotional responses, and reflect on 

interpersonal patterns in a supportive environment. The findings indicate that these core 

techniques effectively promote self-awareness, enhance emotional regulation abilities, 

and strengthen social adaptability, thereby contributing to students' overall psychological 

well-being and developmental resilience. Furthermore, the study highlights the value of 

psychodrama in bridging counseling services and mental health education by 

transforming abstract psychological concepts into observable and participatory 

experiences. Based on the empirical observations and practical outcomes, the paper 

proposes an application framework specifically adapted to the organizational 

characteristics and developmental needs of universities, and puts forward practical 

recommendations for incorporating psychodrama into comprehensive campus mental 

health systems, with the aim of improving service accessibility, intervention effectiveness, 

and the integration of preventive and developmental mental health support for college 

students. 
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1. Multidimensional Applications of Psychodrama in University Mental Health 

Practice 

1.1. Application in Individual Counseling 

As a creative and action-oriented therapeutic approach, psychodrama enables 

college students to externalize internal psychological conflicts and reorganize cognitive 

structures through structured techniques such as the empty-chair method, role reversal, 

mirroring, and future projection. Within a safe and symbolically constructed therapeutic 

space, students are guided to reenact emotionally significant situations or internal 

dialogues, allowing abstract emotions and implicit beliefs to be transformed into visible 

and tangible actions. By engaging in staged interactions with representations of the "inner 
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self," past experiences, or significant interpersonal figures, students are able to gain deeper 

insight into the origins and dynamics of their emotional distress [1]. 

This experiential process facilitates emotional expression and release while also 

promoting cognitive reframing. Students often move from passive narration to active 

exploration, which enhances their sense of agency and self-efficacy. Compared with 

conventional verbal counseling, psychodrama emphasizes embodied participation and 

situational reconstruction, making it particularly effective for students who experience 

difficulty articulating emotions or who tend to intellectualize psychological problems. 

Through repeated enactment and guided reflection, students gradually develop more 

adaptive emotional regulation strategies and healthier communication patterns, 

supporting both personal growth and interpersonal functioning within the university 

context [2]. 

1.2. Application in Group Counseling 

In group counseling settings, psychodrama functions as a dynamic microcosm of 

campus life and broader social environments. Participants assume diverse roles, including 

director, protagonist, auxiliary roles, and audience members, and collectively engage in 

dramatizations centered on common university-related themes such as identity 

exploration, academic stress, peer relationships, family expectations, and career planning. 

These shared enactments foster a strong sense of emotional resonance and mutual 

understanding among group members [3]. 

Through observing and participating in dramatized scenarios, students are exposed 

to multiple perspectives and alternative problem-solving approaches. Role exchange and 

group feedback allow individuals to recognize recurring behavioral patterns and 

relational positions, while also experiencing empathy and validation from peers. The 

group setting amplifies the therapeutic impact of psychodrama by strengthening trust, 

belonging, and cohesion, which are essential conditions for psychological safety. At the 

same time, the collective nature of group psychodrama reinforces supportive peer 

networks, enabling students to internalize social support resources that extend beyond 

the counseling setting. As a result, psychodrama in group counseling simultaneously 

promotes individual psychological development and cultivates a collaborative and caring 

group atmosphere [4]. 

1.3. Application in Mental Health Education Courses 

In most universities, mental health education is offered as a compulsory or elective 

course aimed at enhancing students' psychological literacy and preventive coping abilities. 

Integrating psychodrama into these courses transforms traditional didactic instruction 

into an experiential learning process. By embedding dramatization, role rehearsal, and 

reflective discussion into course design, abstract psychological theories and concepts are 

translated into concrete and emotionally engaging experiences [5]. 

For example, topics such as stress management, interpersonal communication, 

emotional awareness, and self-identity can be explored through short psychodramatic 

exercises that encourage active participation. Students are not merely recipients of 

information but become co-creators of learning content, which promotes deeper cognitive 

processing and emotional involvement. This experiential pedagogy enhances learning 

effectiveness by linking knowledge acquisition with personal experience and behavioral 

practice. Moreover, psychodrama-based instruction supports the development of 

transferable skills, including empathy, perspective-taking, and self-reflection, which are 

essential for students' long-term personal and professional development. By bridging 

education and intervention, psychodrama contributes to a more integrated and holistic 

mental health education system within universities. 
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1.4. Campus-Based Psychodrama Performances 

Despite ongoing efforts to promote mental health awareness, some students continue 

to associate counseling services with psychological problems, which may discourage 

proactive help-seeking. Campus-based psychodrama performances offer an alternative 

and culturally embedded pathway for mental health promotion. When presented as part 

of campus cultural or artistic activities, psychodrama reframes psychological themes 

within a public, creative, and collectively shared context, thereby reducing perceived 

barriers and stigma. 

These performances transform complex psychological processes into accessible 

narratives that resonate with students' lived experiences. By witnessing dramatized 

representations of internal conflict, interpersonal tension, and emotional growth, 

audience members are able to recognize similar struggles within themselves and reflect 

on constructive coping pathways. The combination of aesthetic expression and 

psychological insight enhances emotional engagement and promotes vicarious learning. 

Furthermore, the interactive nature of psychodrama performances encourages dialogue 

among directors, actors, and audience members, fostering a sense of shared universality 

and emotional safety. 

Through this collective process, students gain increased self-awareness, emotional 

resonance, and confidence in addressing personal challenges. Campus-based 

psychodrama thus functions as both a preventive and developmental mental health 

strategy, complementing formal counseling services. By integrating artistic expression 

with psychological education, it supports a diversified university mental health 

ecosystem that emphasizes accessibility, participation, and community engagement, 

ultimately contributing to the cultivation of a supportive and psychologically healthy 

campus environment. 

2. Mechanisms Underlying the Effects of Psychodrama 

Psychodrama promotes mental health improvement and psychological development 

through a set of interrelated and mutually reinforcing mechanisms. Within the university 

context, its effectiveness can be understood primarily through four dimensions: cognitive 

restructuring, emotional regulation, behavioral rehearsal, and social learning. These 

mechanisms operate simultaneously during psychodramatic activities and together form 

a coherent internal logic that explains how experiential and action-based interventions 

produce lasting psychological change among college students. 

2.1. Cognitive Restructuring Mechanism 

Cognitive restructuring constitutes a core mechanism through which psychodrama 

exerts its psychological effects. Through role playing, situational reconstruction, and 

symbolic enactment, students are guided to step outside their habitual modes of thinking 

and observe familiar problems from alternative perspectives. This experiential shift 

weakens rigid cognitive schemas that often underlie emotional distress, such as polarized 

thinking, overgeneralization, or fixed self-evaluations. By reenacting a critical incident or 

interpersonal conflict on stage, students are no longer confined to a single interpretive 

position but are encouraged to explore the same event from multiple viewpoints. 

Role exchange, in particular, enables students to temporarily assume the roles of 

others involved in a situation, thereby gaining insight into different motivations, 

emotional states, and behavioral intentions. This process enhances perspective-taking and 

reduces egocentric bias, allowing participants to reinterpret past experiences with greater 

flexibility and balance. As a result, previously entrenched interpretations may be softened 

or revised, facilitating more adaptive cognitive appraisals. Over time, repeated exposure 

to such cognitive shifts strengthens students' capacity for reflective thinking and supports 

sustained personal growth. 
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2.2. Emotional Regulation Mechanism 

Emotional regulation represents another fundamental pathway through which 

psychodrama supports mental health. Many university students experience difficulties 

related to emotional suppression, avoidance, or dysregulated expression, often due to 

academic pressure, interpersonal strain, or developmental transitions. Psychodrama 

provides a structured yet permissive environment in which emotions can be safely 

expressed, explored, and integrated. The dramatic frame creates psychological distance 

between the individual and the emotional content, reducing perceived threat while 

maintaining emotional authenticity. 

Within this protected space, students are encouraged to externalize emotions that 

may have been previously unarticulated or inhibited. Techniques such as soliloquy, 

doubling, and symbolic representation allow emotions to emerge gradually and 

meaningfully. Group participation further reduces feelings of isolation or shame, as 

shared experiences normalize emotional responses and foster resonance among 

participants. Through guided reflection following enactment, students learn to recognize 

emotional patterns, understand emotional triggers, and develop healthier regulation 

strategies. This process enhances emotional awareness and tolerance, enabling students 

to respond to stressors with greater stability and resilience. 

2.3. Behavioral Rehearsal Mechanism 

Psychodrama also functions as an effective platform for behavioral rehearsal, 

offering students opportunities to practice new responses in a low-risk and supportive 

setting. Many psychological difficulties are maintained not only by maladaptive 

cognitions or emotions but also by habitual behavioral patterns, such as avoidance, 

passivity, or ineffective communication. Psychodrama addresses this dimension directly 

by transforming insight into action. 

In dramatized scenarios that mirror real-life challenges, students can experiment 

with alternative behaviors without facing actual consequences. For example, they may 

rehearse assertive communication, conflict negotiation, or boundary setting while 

receiving immediate feedback from peers and facilitators. This iterative process allows 

behaviors to be adjusted, refined, and internalized. Through repeated practice, students 

gain confidence in their ability to implement new strategies in real-world contexts. The 

embodied nature of rehearsal strengthens the transfer of learning from the therapeutic 

setting to daily life, thereby enhancing practical competence and self-efficacy. 

2.4. Social Learning Mechanism 

The social learning mechanism of psychodrama operates through observation, 

modeling, and collective reflection within group contexts. During enactments, students 

observe peers confronting similar psychological challenges and experimenting with 

adaptive responses. These vicarious experiences broaden the range of perceived coping 

options and reduce feelings of helplessness. Witnessing others successfully manage 

emotional or interpersonal difficulties reinforces the belief that change is achievable. 

Post-enactment sharing and group discussion further consolidate learning by 

allowing participants to articulate insights, exchange feedback, and affirm progress. This 

collective meaning-making process strengthens group cohesion and fosters a supportive 

climate characterized by empathy and mutual encouragement. As students internalize 

observed behaviors and shared experiences, they gradually develop stronger confidence 

in their own capacities to cope with challenges. The combination of direct participation 

and observational learning thus enhances both individual and collective psychological 

resources. 

In summary, the effectiveness of psychodrama in university mental health practice 

can be attributed to the dynamic interaction of cognitive restructuring, emotional 

regulation, behavioral rehearsal, and social learning mechanisms. These processes do not 
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operate in isolation but rather reinforce one another within the experiential framework of 

psychodrama. By engaging students cognitively, emotionally, behaviorally, and socially, 

psychodrama supports comprehensive psychological development and contributes to the 

construction of a resilient and adaptive student population within higher education 

settings. 

3. Professionalized Pathways for Implementing Psychodrama in Higher Education 

To ensure the sustainable and effective application of psychodrama within university 

mental health systems, it is essential to establish professionalized and institutionalized 

implementation pathways. This section outlines key strategies for advancing 

psychodrama practice in higher education through facilitator development, curriculum 

system construction, standardized evaluation, and integration with existing mental health 

services. Together, these pathways provide a structured foundation for embedding 

psychodrama into campus-based mental health support frameworks. 

3.1. Developing Professional Facilitators 

The effectiveness of psychodrama largely depends on the professional competence 

of facilitators, who play a central role in guiding enactments, managing group dynamics, 

and ensuring psychological safety. Universities should therefore prioritize the cultivation 

of qualified facilitators through systematic and long-term training mechanisms. A 

structured training system should encompass theoretical foundations of psychodrama, 

practical techniques for scene construction and role guidance, and ethical standards 

relevant to working with student populations. 

Regular training programs and professional supervision are essential components of 

this process. Through workshops, case discussions, and supervised practice, educators 

and counselors can continuously refine their facilitation skills and deepen their 

understanding of psychodramatic processes. Supervision also provides a reflective space 

for addressing challenges encountered in practice, such as emotional containment, 

boundary management, and participant engagement. In addition, cross-disciplinary 

collaboration represents a valuable resource for facilitator development. Faculty members 

from performing arts or drama-related departments can contribute expertise in 

performance coaching, body awareness, and expressive techniques, thereby enhancing 

the aesthetic and experiential quality of psychodrama activities. 

Furthermore, integrating practice with observation strengthens professional learning. 

By organizing opportunities to observe psychodrama sessions or campus performances, 

facilitators can analyze effective interventions and reflect on group processes. Structured 

debriefings following observations help bridge the gap between theoretical knowledge 

and practical application, ultimately supporting the formation of a competent and 

reflective facilitation team within universities. 

3.2. Curriculum System Development 

A well-designed curriculum system is fundamental to embedding psychodrama 

within university mental health education. Psychodrama curricula should be aligned with 

students' developmental characteristics and psychological needs at different academic 

stages, ensuring relevance and progression throughout the university experience. Rather 

than adopting a one-size-fits-all approach, curricula should be modular and flexible, 

allowing for adaptation to diverse student populations and institutional contexts. 

Diversified thematic modules form the core of such a curriculum system. Themes 

may include academic pressure management, time organization, interpersonal 

communication, adaptation to digital environments, identity exploration, and career 

planning. By addressing issues that students commonly encounter, psychodrama-based 

courses can maintain high levels of engagement and practical significance. In addition, 

integrating project-based learning enhances the depth of participation. By working with 
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authentic problem scenarios derived from campus life, students are encouraged to 

actively explore solutions and reflect on personal experiences. 

Student-centered scriptwriting and performance further enrich the curriculum. 

When students are invited to develop psychodrama scripts based on their own narratives 

or shared concerns, the learning process becomes more authentic and meaningful. This 

participatory approach not only increases emotional involvement but also empowers 

students to articulate their experiences creatively. Through script development, rehearsal, 

and performance, students integrate cognitive understanding with emotional expression 

and behavioral experimentation, thereby maximizing the educational value of mental 

health instruction. 

3.3. Establishing Standardized Evaluation 

The establishment of a standardized evaluation system is critical for the long-term 

development and institutional recognition of psychodrama in higher education. Without 

systematic assessment, it is difficult to demonstrate effectiveness, identify areas for 

improvement, or support evidence-based refinement. Universities should therefore 

develop evaluation mechanisms tailored to the characteristics of psychodrama and the 

needs of student populations. 

One key strategy involves the development of assessment tools that capture multiple 

dimensions of psychodrama outcomes. These may include indicators of psychological 

well-being, emotional regulation capacity, interpersonal competence, and participant 

engagement. Evaluation should also consider qualitative dimensions, such as the depth 

of thematic exploration and the quality of performance processes. Combining quantitative 

and qualitative approaches allows for a more comprehensive understanding of 

intervention effects. 

In addition, conducting longitudinal follow-up studies can provide valuable insights 

into the sustained impact of psychodrama participation. By tracking individual or group 

changes over time, universities can assess whether observed benefits persist beyond the 

immediate intervention period. Such evidence supports continuous optimization of 

program design and contributes to the accumulation of practical experience within 

institutional mental health systems. 

3.4. Integration with Existing Mental Health Services 

Psychodrama should be positioned as a complementary component within the 

broader university mental health service ecosystem rather than as an isolated intervention. 

Effective integration enhances service coherence and maximizes resource utilization. One 

important integration pathway involves psychological counseling services. Psychodrama 

techniques can be incorporated as adjunctive methods within individual or group 

counseling, enriching traditional approaches and offering alternative modes of expression 

for students who struggle with purely verbal communication. 

Psychodrama can also support crisis intervention efforts. Through controlled scene 

reenactment and guided exploration, students are able to reconstruct stressful or crisis-

related experiences and examine adaptive coping strategies in a structured environment. 

This process supports emotional stabilization and facilitates the development of 

constructive responses. Additionally, integration with psychological screening initiatives 

allows psychodrama programs to be more targeted. Screening data can inform the 

selection of themes and guide script creation, ensuring that psychodrama activities 

address prevalent psychological needs on campus. 

In sum, professionalized implementation pathways are essential for embedding 

psychodrama into higher education mental health systems. By investing in facilitator 

development, constructing developmentally responsive curricula, establishing rigorous 

evaluation frameworks, and integrating psychodrama with existing services, universities 

can create a sustainable and effective model for experiential mental health support. This 
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integrated approach enhances accessibility, promotes student engagement, and 

contributes to the overall quality and effectiveness of campus mental health services. 

4. Research Prospects and Limitations 

As an approach that integrates educational and therapeutic functions, psychodrama 

represents an innovative and valuable supplement to university mental health service 

systems. By combining experiential learning with psychological intervention, it offers 

distinctive advantages in promoting students' emotional awareness, interpersonal 

competence, and overall psychological development. However, despite its demonstrated 

potential, the systematic and large-scale implementation of psychodrama in higher 

education still faces several practical and theoretical challenges that warrant careful 

consideration. 

From a research perspective, one major limitation lies in the current lack of unified 

standards regarding intervention conditions and implementation formats. Variations in 

facilitator expertise, group size, session duration, and thematic focus may lead to 

inconsistent outcomes across institutions. Future research should therefore examine the 

specific conditions under which psychodrama is most effective, including optimal group 

composition, session frequency, and degrees of structure versus flexibility. Clarifying 

these parameters would help establish more stable and replicable application models 

suitable for diverse university contexts. 

Another limitation concerns outcome measurement. While many reported benefits 

of psychodrama are experiential and qualitative in nature, there remains a need for more 

systematic and multidimensional evaluation frameworks that can capture both short-term 

and long-term effects. Future studies should explore the development of assessment tools 

that reflect changes in psychological well-being, emotional regulation, interpersonal 

functioning, and learning engagement. Longitudinal research designs would be 

particularly valuable for examining whether psychodrama contributes to sustained 

developmental gains rather than temporary emotional relief. 

In addition, further exploration is needed regarding the integration of psychodrama 

with students' academic trajectories and everyday campus experiences. At present, 

psychodrama is often implemented as a discrete activity or course component, which may 

limit its continuity and cumulative impact. Future research could investigate how 

psychodrama can be embedded more deeply into academic programs, student 

development initiatives, and campus cultural practices. Aligning psychodrama 

interventions with students' long-term developmental planning may support a more 

holistic approach to mental health, shifting the focus from isolated problem-solving 

toward continuous growth and resilience building. 

Finally, attention should be given to institutional support and resource allocation. 

The sustainable development of psychodrama programs requires administrative 

recognition, professional staffing, and appropriate spaces for enactment and reflection. 

Research examining organizational models and policy support mechanisms within 

universities may provide valuable guidance for promoting broader adoption and 

institutionalization. Addressing these limitations through systematic inquiry will 

contribute to the refinement of psychodrama practices and strengthen their role within 

comprehensive university mental health systems. 

5. Concluision 

This study has examined the application value, underlying mechanisms, and 

implementation pathways of psychodrama within higher education mental health 

services. By analyzing its multidimensional use in individual counseling, group 

interventions, mental health education courses, and campus-based performances, the 

paper has highlighted psychodrama's capacity to integrate experiential learning with 

psychological support. Through mechanisms of cognitive restructuring, emotional 
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regulation, behavioral rehearsal, and social learning, psychodrama effectively addresses 

the developmental needs of college students while fostering self-awareness, emotional 

competence, and interpersonal adaptability. 

The findings suggest that psychodrama is particularly well suited to university 

contexts, where students face complex academic, social, and developmental challenges. 

Its participatory and action-based nature enhances engagement and accessibility, 

complementing traditional counseling and educational approaches. At the same time, the 

study emphasizes that the effective use of psychodrama depends on professional 

facilitation, systematic curriculum design, standardized evaluation, and integration with 

existing mental health services. 

Looking ahead, the continued advancement of psychodrama in higher education 

requires both empirical research and institutional commitment. By refining 

implementation models, strengthening evaluation frameworks, and embedding 

psychodrama within broader campus mental health ecosystems, universities can move 

toward a more growth-oriented and community-based approach to student mental health. 

In this way, psychodrama has the potential to contribute not only to the prevention and 

intervention of psychological difficulties but also to the cultivation of resilient, reflective, 

and socially adaptive student populations. 
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