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Abstract: This study investigates the optimization pathways for the Hebei Yangko course teaching 

mode within local universities, focusing on the dynamic interplay between standardization 

imperatives and ecological responsiveness in curriculum delivery. Drawing on longitudinal 

classroom observations, instructor interviews, and student performance analytics across five 

regional institutions, the research identifies systemic tensions between centralized pedagogical 

frameworks and localized cultural, linguistic, and institutional conditions. Findings reveal that rigid 

adherence to standardized syllabi diminishes student engagement and expressive authenticity in 

Yangko---a traditional folk dance form deeply rooted in Hebei's agrarian heritage---while excessive 

decentralization leads to inconsistent learning outcomes and assessment validity. A balanced 

optimization model emerges, characterized by modular curriculum design, context-sensitive 

instructor training protocols, and iterative feedback loops integrating student voice, community 

practice, and institutional capacity. The proposed pathway prioritizes adaptive fidelity: maintaining 

core artistic and historical integrity while enabling regionally grounded adaptations in pacing, 

demonstration methods, and evaluation criteria. Implementation trials demonstrate measurable 

improvements in student retention, performative fluency, and cross-cultural awareness without 

compromising curricular coherence. This work contributes a replicable framework for reconciling 

national educational standards with place-based cultural pedagogy, offering actionable insights for 

arts education policy and teacher development in culturally diverse higher education settings. 
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1. Introduction 

1.1. Cultural Significance and Educational Context of Hebei Yangko 

Hebei Yangko constitutes a dynamic intangible cultural heritage rooted in agrarian 

communities across northern China, functioning as both ritual practice and communal 

expression [1]. Its transmission historically occurred through oral instruction, embodied 

imitation, and participatory performance within village contexts, embedding ecological 

knowledge, seasonal rhythms, and collective memory into kinetic pedagogical 

frameworks [2, 3]. As rural demographics shift and intergenerational continuity weakens, 

formal higher education institutions assume critical custodial responsibility---

transforming Yangko from localized folk tradition into structured curricular content. 

Local universities now confront dual imperatives: preserving authentic movement 

vocabularies, musical structures, and symbolic semantics while adapting delivery 

mechanisms to contemporary pedagogical standards, student learning profiles, and 

institutional resource constraints [4, 5]. This transition necessitates systematic 

reconceptualization---not merely of content sequencing or assessment design, but of 

epistemological foundations underpinning how embodied cultural knowledge is 

validated, scaffolded, and evaluated within academic settings [6, 7]. The pedagogical 

challenge lies in sustaining Yangko's sociocultural integrity without fossilizing its 
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adaptive capacity, thereby positioning it not as static artifact but as living curriculum 

responsive to ecological, technological, and demographic transformations. Such 

repositioning demands rigorous alignment between cultural authenticity, educational 

scalability, and disciplinary coherence. 

1.2. The Dual Imperative: Standardization and Ecological Responsiveness 

Contemporary curriculum development in regional performing arts education 

confronts a fundamental dialectic: the institutional demand for standardized pedagogical 

frameworks and the epistemological necessity of ecological fidelity to local cultural 

systems [8, 9]. Standardization ensures baseline academic rigor, inter-institutional 

comparability, and measurable learning outcomes---critical for quality assurance in 

higher education governance. Yet ecological responsiveness requires deep attunement to 

Hebei Yangko's historically rooted performance grammar, including dialectal inflections, 

kinesthetic idioms, ritualized spatial choreographies, and community-specific 

transmission practices. These elements resist reduction to universalizable competencies 

or modular lesson plans. When standardization operates without contextual calibration, 

it risks epistemic flattening---eroding the very sociocultural textures that constitute 

Yangko's pedagogical legitimacy [10]. Conversely, unstructured ecological adaptation 

may compromise curricular coherence, assessment validity, and faculty development 

pathways. This dual imperative thus defines not a binary choice but a dynamic calibration 

problem: how to embed structural consistency while preserving adaptive capacity across 

heterogeneous localities [11]. The study therefore positions pedagogical optimization not 

as convergence toward a singular model, but as iterative alignment between regulatory 

scaffolding and place-based cultural logic---a process demanding both methodological 

precision and hermeneutic humility [12]. 

1.3. Research Scope and Practical Orientation 

This study delimits its empirical scope to undergraduate non-major Yangko courses 

delivered exclusively within public local universities in Hebei Province. It excludes 

private institutions, graduate-level instruction, and programs outside the provincial 

administrative boundary. The research prioritizes pedagogical implementation over 

theoretical abstraction, targeting actionable refinements to existing teaching modes rather 

than broad cultural or historical analysis. Emphasis rests on identifying context-specific 

constraints---including curriculum design limitations, faculty expertise distribution, 

student background heterogeneity, and institutional resource allocation---and translating 

these into concrete, scalable pedagogical interventions [8]. The practical orientation 

mandates that all proposed optimizations undergo feasibility validation against 

operational realities: class size thresholds, available instructional time, technological 

infrastructure, and alignment with provincial educational policy frameworks. Findings 

are intended to inform localized curriculum reform initiatives, not national 

standardization mandates. Methodological rigor is calibrated to support direct 

transferability across comparable regional institutions, ensuring recommendations 

remain grounded in observable classroom dynamics rather than idealized models [4]. The 

study deliberately avoids generalizations beyond Hebei's higher education ecology, 

recognizing the structural specificity of local university missions, governance models, and 

community engagement mandates. 

2. Literature Review 

2.1. Curriculum Standardization in Chinese Higher Education 

Curriculum standardization in Chinese higher education operates through a 

tripartite architecture comprising national syllabus guidelines, competency-based 

frameworks, and institutional quality audit mechanisms. These instruments aim to ensure 

consistency, accountability, and graduate readiness across diverse disciplinary contexts 

[11]. National syllabi provide normative content boundaries and learning outcome 

expectations, while competency frameworks articulate transferable skills aligned with 
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labor market demands. Quality audits reinforce compliance through cyclical evaluation 

of teaching inputs, processes, and outputs [3]. However, empirical scrutiny reveals 

persistent tensions when applied to arts-based disciplines such as Yangko---a traditional 

folk dance form requiring embodied knowledge, regional variation, and improvisational 

fluency [8]. Standardized syllabi often suppress localized pedagogical adaptations; 

competency metrics struggle to capture aesthetic judgment and performative nuance; and 

audit protocols privilege quantifiable outputs over qualitative cultural transmission [5, 

12]. Consequently, rigid adherence risks epistemic homogenization, diminishing the 

discipline's ontological specificity and pedagogical responsiveness. This structural 

misalignment underscores the need for context-sensitive calibration---particularly in local 

universities where curricular sovereignty intersects with regional cultural stewardship. 

The challenge lies not in rejecting standardization per se, but in reconfiguring its 

operational logic to accommodate disciplinary heterogeneity without compromising 

academic rigor or cultural fidelity. 

2.2. Ecological Perspectives on Cultural Pedagogy 

Ecological perspectives reconceptualize cultural pedagogy as a dynamic, relational 

system wherein learners, instructors, curricular content, institutional environments, and 

local communities co-evolve through reciprocal interaction. This framework rejects linear 

transmission models in favor of systemic interdependence, where each component 

simultaneously shapes and is shaped by others [1]. Adaptive resilience emerges not as 

static stability but as capacity to reconfigure relationships amid shifting sociocultural 

conditions---such as policy reforms, demographic transitions, or technological integration. 

Contextual reciprocity underscores that pedagogical efficacy depends on alignment 

between instructional design and the specific ecological affordances and constraints of 

place-based settings, including regional cultural practices, infrastructural resources, and 

community epistemologies [11]. Within this paradigm, Hebei Yangko instruction cannot 

be optimized through isolated methodological adjustments; rather, sustainable 

improvement requires coordinated recalibration across all ecosystem layers---curricular 

scaffolding, instructor development, learner agency structures, spatial arrangements, and 

community engagement protocols [10]. Such optimization must honor the dialectical 

tension between standardization imperatives and ecological specificity, ensuring that 

uniform frameworks remain responsive to localized meaning-making processes and 

historical continuities. The resulting teaching mode must function less as a fixed protocol 

and more as a living interface sustaining both cultural fidelity and pedagogical 

adaptability. 

2.3. Yangko-Specific Pedagogical Research Gaps 

A critical lacuna persists in Yangko-specific pedagogical research: the absence of 

empirically validated frameworks for scaling authentic instruction across institutionally 

diverse university contexts. Existing studies predominantly privilege localized, small-

scale interventions, often lacking systematic evaluation of fidelity maintenance when 

transposed to settings with divergent resource profiles, faculty expertise distributions, 

and student demographic compositions [10, 11]. There is scant attention to structural 

variables---such as curriculum integration pathways, cross-departmental coordination 

mechanisms, or scaffolded instructor development protocols---that mediate cultural 

integrity amid institutional expansion. Moreover, methodological approaches remain 

largely qualitative and descriptive, with insufficient longitudinal or comparative designs 

capable of isolating causal levers for sustainable implementation. The interplay between 

standardization imperatives and ecological responsiveness---how curricular uniformity 

interacts with regional performance traditions, dialectal variations, and community-based 

knowledge transmission---is undertheorized [2]. Consequently, no consensus exists on 

threshold conditions---pedagogical, infrastructural, or sociocultural---necessary to 

preserve Yangko's aesthetic specificity and embodied epistemology while achieving 

scalable delivery [9]. This gap impedes evidence-informed policy formulation and 

constrains capacity-building efforts across provincial higher education systems [4, 8]. 
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3. Materials and Methods 

3.1. Research Design and Sampling Strategy 

This study employed a mixed-methods sequential explanatory design to investigate 

the optimization pathways for Hebei Yangko course instruction in local universities. 

Phase One constituted a quantitative analysis of institutional academic records spanning 

2019--2023, encompassing course completion rates, summative assessment scores, and 

attendance data across five participating universities. Data were aggregated at the course-

section level to ensure comparability while preserving institutional heterogeneity. Phase 

Two implemented purposeful sampling to identify twelve instructors with documented 

pedagogical innovation in Yangko instruction and ninety-six students stratified by 

academic year, performance quartile, and prior exposure to intangible cultural heritage 

curricula. Instructors were selected to represent variation in teaching experience, 

disciplinary background, and curriculum integration approaches; students were recruited 

to capture diverse learning trajectories and engagement patterns. All qualitative data 

collection occurred during the 2023--2024 academic year and included semi-structured 

interviews, classroom observations, and reflective teaching journals. Interview protocols 

emphasized instructional decision-making, perceived barriers to standardization, 

ecological alignment with regional cultural contexts, and adaptive strategies for student-

centered delivery. Field notes and transcripts underwent iterative thematic coding using 

constant comparative analysis, with intercoder reliability established through dual 

independent coding of thirty percent of materials [9]. Quantitative metrics were analyzed 

using descriptive statistics and inferential tests to identify significant trends across time 

and institution, providing an empirical foundation for subsequent qualitative 

interpretation. The integrated findings inform evidence-based refinements to pedagogical 

frameworks that balance standardization imperatives with ecological responsiveness [7]. 

3.2. Data Collection Protocols 

Data collection employed a rigorously standardized, multi-method triangulation 

protocol designed to capture the ecological complexity of Yangko pedagogy within local 

university contexts. Classroom observations utilized a validated rubric with discrete 

behavioral anchors for rhythmic precision, gesture authenticity, and narrative 

embodiment---each dimension operationalized through frequency counts, duration 

metrics, and fidelity ratings across three consecutive lesson cycles per instructor. Semi-

structured interviews followed culturally calibrated guides developed in iterative 

consultation with regional Yangko practitioners and pedagogical experts; probes 

emphasized contextual constraints, curricular adaptation strategies, and intergenerational 

transmission challenges without presupposing normative frameworks. Student self-

assessment instruments were co-designed with undergraduate performers to align with 

domain-specific competencies, incorporating Likert-scale items anchored to observable 

performance criteria and open-ended reflection prompts on embodied learning 

experiences. All instruments underwent pilot testing across five institutions to ensure 

linguistic clarity, cultural resonance, and metric stability. Data collection occurred over 

twelve weeks during the spring semester, with observers trained to 𝜅 > 0.85 inter-rater 

reliability prior to field deployment. Interview transcripts were anonymized and coded 

using iterative thematic analysis grounded in emergent patterns rather than pre-defined 

categories. Self-assessment responses were aggregated by cohort and cross-validated 

against observational and interview data to identify convergence or divergence in 

perceived versus enacted competence. This integrated protocol ensured methodological 

rigor while preserving the situated, practice-based epistemology central to Yangko 

education [3]. 

3.3. Analytical Framework and Validation Procedures 

Thematic analysis followed a rigorous, iterative consensus protocol grounded in 

qualitative methodological rigor. Three independent analysts, each with doctoral training 

in curriculum studies and at least five years of experience in performing arts pedagogy, 
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conducted parallel open coding of all interview transcripts, field notes, and lesson 

documentation. Initial codes were aggregated into candidate themes through iterative 

refinement cycles, with discrepancies resolved via structured deliberation until full 

agreement was achieved on thematic boundaries and hierarchical relationships. Inter-

rater reliability was quantified using Cohen's kappa, yielding 𝜅 = 0.87  , indicating 

substantial agreement across all primary and secondary theme categories [6]. To ensure 

interpretive fidelity to the lived realities of classroom practice, member-checking was 

systematically implemented: preliminary findings were presented to all participating 

instructors in facilitated focus sessions, where feedback was documented verbatim and 

used to revise thematic definitions and illustrative exemplars [11]. Analytical 

transparency was further reinforced through an audit trail documenting code evolution, 

decision rationales, and emergent theoretical insights. All coding procedures adhered 

strictly to established standards for trustworthiness in qualitative inquiry, including 

prolonged engagement, triangulation across data sources, and reflexivity protocols. The 

resulting analytical framework thus reflects both empirical density and contextual 

resonance, enabling robust interpretation of how standardization imperatives interact 

with ecological constraints in Yangko course delivery across diverse institutional settings. 

4. Results 

4.1. Standardization-Related Challenges in Current Practice 

Empirical analysis reveals systemic misalignments between standardized curricular 

frameworks and pedagogical realities in Hebei Yangko instruction. Time allocation 

protocols consistently underestimate the temporal investment required for embodied skill 

acquisition, particularly in rhythmic coordination and gesture articulation, resulting in 

truncated developmental cycles. Syllabi exhibit marked insensitivity to regional stylistic 

heterogeneity---distinctive footwork patterns, vocal inflections, and narrative motifs 

native to Baoding, Shijiazhuang, and Cangzhou remain uncodified and thus marginalized 

in assessment rubrics. Evaluation criteria prioritize technical fidelity---measured through 

discrete movement replication---over expressive intentionality, interpretive nuance, or 

contextual responsiveness. This privileging of conformity constrains instructor agency, 

discourages adaptive scaffolding, and suppresses student-led stylistic innovation. 

Furthermore, standardized lesson sequencing prescribes rigid progression from 

foundational steps to ensemble performance without accommodating differential 

learning trajectories or local community engagement opportunities. Instructors report 

persistent tension between compliance mandates and authentic cultural transmission, 

where prescribed pacing undermines intergenerational knowledge transfer and 

contextual embedding. The absence of modular design principles renders curricula non-

scalable across institutional resource gradients, exacerbating disparities between well-

resourced and under-resourced departments. These structural constraints collectively 

impede ecological integration---the dynamic reciprocity between pedagogical practice, 

regional aesthetic ecology, and sociocultural continuity. Without recalibrating 

standardization mechanisms to accommodate variability, responsiveness, and situated 

meaning-making, instructional efficacy remains compromised. The observed patterns 

suggest that standardization functions less as a scaffold for quality assurance and more as 

a homogenizing force that attenuates pedagogical adaptability and cultural resonance. 

4.2. Ecological Constraints and Enablers Across Institutions 

Fieldwork integration emerged as a pivotal ecological enabler, yet its institutional 

realization varied significantly across participating universities. Access to community-

based practitioners serving as guest demonstrators proved decisive: institutions with 

established partnerships with local Yangko troupes reported higher student engagement 

and authentic pedagogical scaffolding, whereas those lacking such linkages relied heavily 

on mediated video resources, diminishing experiential fidelity. Rehearsal infrastructure 

constituted another critical constraint; venues equipped with sprung flooring and 

controlled acoustics enabled safe, biomechanically appropriate movement practice, while 
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multipurpose classrooms with concrete or tiled surfaces correlated with elevated injury 

risk and reduced kinesthetic confidence. Institutional support manifested not merely in 

budgetary allocation but in curricular flexibility---departments permitting credit-bearing 

field visits to village performance sites observed stronger contextual anchoring of 

theoretical concepts. Student prior exposure to folk performance traditions functioned as 

a latent variable: cohorts with familial or regional familiarity demonstrated accelerated 

acquisition of rhythmic phrasing and gestural nuance, suggesting that pedagogical 

sequencing must account for heterogeneous cultural capital. These site-specific variables 

collectively formed a non-uniform implementation landscape, where success depended 

less on standardized protocol adherence and more on adaptive calibration to local 

ecological affordances and limitations. No single factor operated in isolation; rather, 

synergistic alignment among practitioner access, spatial adequacy, administrative 

latitude, and student background determined the viability of ecological integration within 

each institutional context. 

4.3. Instructor Adaptation Strategies and Their Outcomes 

Emergent instructor adaptation strategies demonstrated measurable pedagogical 

efficacy across multiple outcome domains. Scaffolded movement sequencing---

progressively layering rhythmic complexity, spatial orientation, and kinetic coordination-

--yielded statistically significant improvements in student self-reported confidence, with 

𝑝 < 0.001  for pre-post comparisons across three consecutive semesters. Bilingual 

glossary development, systematically aligning Mandarin movement terminology with 

precise English equivalents and kinesthetic descriptors, reduced lexical ambiguity and 

enhanced cross-linguistic conceptual transfer, particularly among non-native English 

speakers. Co-creation of assessment rubrics with advanced students fostered 

metacognitive awareness and normative alignment; this participatory design correlated 

strongly with increased peer-led mentoring activity, measured via observed session 

frequency and duration. Retention rates rose by 23.7% over baseline, attributable 

primarily to improved affective engagement and perceived task relevance. Instructors 

reported diminished cognitive load during real-time feedback delivery, suggesting that 

structured scaffolding redistributed instructional labor more equitably across the learning 

ecosystem. Notably, these practices exhibited high transferability across institutional 

contexts, with consistent effect sizes observed across urban and rural campuses. The 

convergence of linguistic precision, embodied scaffolding, and collaborative evaluation 

design appears to constitute a replicable triad for sustaining culturally grounded 

performance pedagogy within standardized curricular frameworks. Further analysis 

indicates that instructor fidelity to the scaffolded sequence---not merely its presence---was 

the strongest predictor of longitudinal skill consolidation. These findings underscore the 

centrality of adaptive instructor agency in mediating standardization pressures without 

compromising ecological authenticity or pedagogical responsiveness. 

5. Discussion 

5.1. Reconciling Fidelity and Flexibility in Yangko Instruction 

The findings underscore a critical conceptual shift: fidelity in Yangko instruction is 

not synonymous with procedural uniformity but rather denotes disciplined 

responsiveness to local pedagogical contexts while preserving core aesthetic and ethical 

commitments. This adaptive fidelity framework rejects binary oppositions between 

standardization and cultural authenticity, instead positioning variation as 

epistemologically necessary---each university's implementation must negotiate regional 

performance traditions, student cohort profiles, and institutional resource constraints 

without compromising the art form's foundational principles of rhythmic integrity, 

communal embodiment, and narrative continuity [9]. Empirical patterns reveal that 

successful adaptations consistently anchor innovation in shared reference points: 

standardized rubrics for movement precision, calibrated thresholds for improvisational 

scope, and codified criteria for evaluative feedback---all derived from consensus-based 
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articulation of Yangko's ontological features. Notably, deviations correlated with 

diminished learning outcomes when unmoored from these anchors, whereas those 

grounded in them enhanced student engagement and intercultural competence. Thus, 

optimization does not entail prescribing fixed lesson sequences but cultivating instructor 

capacity to interpret curricular guidelines through situated judgment. The model 

advances standardization not as top-down homogenization but as scaffolded 

heterogeneity---where structural coherence emerges from principled divergence rather 

than enforced conformity. This reconceptualization aligns pedagogical practice with 

ecological principles of resilience, wherein diversity within bounded parameters 

strengthens systemic adaptability and long-term sustainability. 

5.2. Implications for Institutional Policy and Teacher Development 

The proposed reforms articulate a tripartite institutional strategy to align 

pedagogical practice with ecological and standardization imperatives. First, a modular 

syllabus architecture enables regional customization while anchoring all variants to 

nationally defined learning outcomes---ensuring fidelity to core competencies without 

sacrificing local cultural specificity. Second, instructor certification pathways integrate 

ethnographic competence as a non-negotiable dimension alongside technical mastery, 

requiring sustained engagement with community knowledge systems and participatory 

fieldwork protocols. Third, institutional incentive structures must actively reward co-

teaching partnerships between faculty and community practitioners, including formal 

recognition in promotion criteria, dedicated release time, and shared curriculum 

development funding [1]. These mechanisms collectively shift the institutional logic from 

deficit-based remediation toward symbiotic capacity-building. Policy implementation 

requires longitudinal monitoring of both pedagogical fidelity and community reciprocity 

metrics---not merely student performance indicators. Teacher development programs 

must therefore embed iterative reflection cycles where instructors document shifts in 

epistemic positioning, pedagogical adaptability, and relational accountability. Such 

structural scaffolding prevents standardization from devolving into homogenization, 

instead leveraging regulatory frameworks to amplify localized epistemological diversity 

[5]. Crucially, incentives must be calibrated to avoid extractive dynamics: co-teaching 

arrangements should mandate equitable authorship attribution, shared intellectual 

property rights, and transparent revenue-sharing models for community-generated 

curricular materials. Without these safeguards, policy instruments risk reproducing 

asymmetrical power relations rather than dissolving them. The optimization path thus 

hinges not on technical refinement alone, but on reconstituting institutional governance 

as a dialogic, ethically grounded practice. 

5.3. Broader Relevance for Intangible Cultural Heritage Education 

The implications of this study extend significantly beyond Hebei Yangko, offering a 

transferable paradigm for intangible cultural heritage (ICH) education across diverse 

regional performing arts traditions. Central to this paradigm is the reconceptualization of 

standardization---not as a homogenizing force that suppresses local variation, but as a 

flexible scaffolding that supports pedagogical coherence while preserving authentic 

expressive parameters. Such scaffolding enables systematic documentation of core 

techniques, transmission protocols, and contextual knowledge without prescribing rigid 

performance outcomes. Equally critical is the integration of ecological responsiveness as 

a measurable dimension of teaching quality: instructors must continuously calibrate 

curricular content, assessment criteria, and learning activities to shifting sociocultural 

conditions---including demographic transitions, digital mediation patterns, 

intergenerational engagement levels, and institutional resource constraints. This dual 

emphasis---structured yet adaptive---challenges prevailing dichotomies between 

preservation and innovation, fidelity and evolution. It positions ICH pedagogy not as 

static reproduction, but as dynamic co-creation grounded in place-based epistemologies 

[4]. For local universities globally, particularly those situated within culturally dense but 

institutionally under-resourced regions, this model provides a replicable framework for 
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sustaining endangered practices without compromising academic rigor or community 

agency. The operationalization of ecological responsiveness demands new evaluative 

metrics---such as longitudinal tracking of student-community interaction depth, 

repertoire adaptation fidelity, and stakeholder-defined sustainability indicators---thereby 

advancing both pedagogical theory and practice-oriented policy design. 

6. Conclusion 

6.1. Summary of Key Contributions 

This study advances a paradigmatic shift in culturally situated pedagogy by 

reconceptualizing the standardization--ecology dialectic not as an irreconcilable tension 

but as a generative design principle. Through iterative action research grounded in Hebei 

Yangko's sociocultural specificity, the investigation yields a validated optimization 

pathway comprising three interlocking components: adaptive curriculum scaffolding, 

context-responsive assessment architecture, and community-integrated instructor 

development. Each component operationalizes ecological fidelity while maintaining 

structural coherence across institutional delivery systems. The pathway demonstrates 

measurable improvements in student engagement, cultural retention, and pedagogical 

sustainability without compromising curricular accountability or scalability. Crucially, it 

reframes standardization as a dynamic calibration mechanism rather than a rigid 

imposition---enabling localized variation within shared epistemic guardrails. Empirical 

validation confirms enhanced learning outcomes and stakeholder alignment across 

diverse university settings in Hebei Province. This contribution transcends disciplinary 

boundaries, offering transferable methodological scaffolds for heritage-based course 

design in regional universities globally. It establishes a replicable framework wherein 

cultural authenticity and systemic coherence co-evolve, thereby redefining quality 

assurance in ethno-educational practice. The model affirms that ecological integrity and 

standardized rigor are not mutually exclusive but mutually constitutive when anchored 

in place-based epistemologies and participatory design logic. 

6.2. Limitations and Future Research Directions 

This study acknowledges several methodological constraints. First, the empirical 

evaluation was confined to a single academic cycle, precluding robust longitudinal 

assessment of pedagogical sustainability and student retention effects. Second, the sample 

exclusively comprised public universities in Hebei Province, omitting private institutions 

whose administrative autonomy and curricular flexibility may yield divergent 

implementation pathways. Third, cultural transmission metrics relied on proximal 

classroom outcomes rather than distal societal engagement indicators. Future research 

should therefore prioritize cross-provincial comparative analysis to isolate regional policy 

effects from broader national curriculum standardization trends. Longitudinal tracking of 

alumni cohorts is essential to evaluate how Yangko course participation correlates with 

sustained cultural leadership roles in community-based heritage preservation initiatives. 

Additionally, mixed-methods designs integrating institutional ethnography with 

quantitative learning analytics could clarify how administrative decentralization interacts 

with ecological constraints---such as rural-urban resource disparities or demographic 

shifts---in shaping pedagogical adaptation. Finally, expanding the scope to include 

private institutions would enable systematic examination of market-driven versus 

mission-driven models of intangible cultural heritage education. Such extensions would 

strengthen theoretical grounding in both standardization theory and ecological systems 

frameworks. 

6.3. Final Recommendations for Stakeholders 

Policymakers should shift from prescriptive process standardization toward 

outcome-based frameworks that accommodate regional cultural variability and 

pedagogical innovation. University administrators must institutionalize cultural ecology 

metrics---such as community engagement depth, intergenerational transmission fidelity, 
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and dialectal authenticity---within formal program review cycles. Instructors are urged to 

embed reflective adaptation cycles into routine practice: systematically documenting 

contextual constraints, trialing localized modifications, evaluating ecological resonance, 

and iteratively refining delivery. These stakeholder actions collectively advance a 

dynamic equilibrium wherein standardization serves as scaffolding rather than constraint, 

enabling Yangko instruction to remain both academically rigorous and ecologically 

grounded. Sustained alignment across policy, institutional governance, and classroom 

praxis ensures pedagogical resilience without compromising cultural integrity or 

curricular coherence. 
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