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Abstract: This study examines college curriculum evaluation from a phenomenological perspective,
which puts the understanding of reality through educational experiences. Instead of just being a
tool for accountability, it argues that evaluation should be a crucial, developmental part of education.
The study found that, based on an analysis of instructors' experiences during curriculum review,
teachers hold positive views of evaluation when it provides constructive feedback and encourages
collaborative relationships with evaluators. The results suggest a major shift in assessment para-
digms: the focus of the curriculum assessment system should shift away from results and toward
process and formative evaluation. This approach, which values practical experience and reflection,
is crucial for supporting teacher development, improving curricula, and ultimately helping educa-
tion return to its essential purpose.
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1. Introduction

Evaluation is a systematic process of interpreting and assigning meaning to the an-
ticipated or actual effects of a proposal or outcome. It involves examining the initial ob-
jectives, comparing them with predicted or achieved results, and understanding the meth-
ods by which these outcomes were realized. Evaluation may be formative, occurring dur-
ing the development of a concept, proposal, project, or organization to enhance its value
or effectiveness. It may also be summative, conducted after completion to derive insights
and lessons from the performance of a project or organization under particular circum-
stances [1]. Curriculum evaluation encompasses a range of activities aimed at gathering
information regarding the functioning and effects of educational policies, programs, cur-
ricula, courses, software, and other instructional resources [2].

Curriculum evaluation is necessary for the development, implementation, and
maintenance of curricula. As an important part of curriculum construction and develop-
ment, curriculum evaluation is not only the focus of current curriculum operation, but
also the beginning point of new curriculum as an integral aspect of curriculum building
and development. The curriculum evaluation, as a critical component of the curriculum
research, needs to be considered carefully. Curriculum evaluation aids in understanding
the appropriateness and effectiveness of the educational process, is conducive to the ad-
justment and improvement of educational works, and has significant practical signifi-
cance for the effective implementation of the curriculum. According to the evolution of
curriculum evaluation in China, it is based on integrating advanced international experi-
ence. A rising number of curriculum evaluation studies are being conducted, depending
on the importance of curriculum review. Many people's perceptions of curriculum evalu-
ation, however, are still in some ways skewed. Even the relationship between the evalua-
tor and the instructors is on the opposite, which is not favorable to the execution of the
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assessment function, and a significant portion of managers or teachers still equate evalu-
ation with examinations and tests.

This study tries to include phenomenological research. In contrast with other ways
of understanding reality, phenomenology is a philosophical movement that aims to com-
prehend reality by analyzing human experience as it is lived. Its origins may be traced
back to Edmund Husserl's endeavor to investigate consciousness through introspection.
It aims to "return to the thing itself". Educational phenomenology emphasizes the im-
portance of returning to the essence of education, paying attention to the actual life expe-
rience of individuals, focusing on the practical orientation, and emphasizing the im-
portance of educational research that grasps the essence of phenomena through intuition
based on life experience. Studying the college curriculum evaluation system from the per-
spective of phenomenology can assist education in returning to the true nature of educa-
tion and improve itself through observation, interview, evaluation, and reflection, which
has certain theoretical and practical significance for promoting the developmental evalu-
ation of curriculum construction. Phenomenology is a way of thinking about things that
focuses on how they are experienced rather than what they are in and of themselves. It
has been used to a variety of subjects, including education, philosophy, and psychology
[3]. By studying what constitutes appropriate teaching methods and why some people
learn more quickly than others, this research will be able to assist educators in developing
better curricula for their institutions.

The aims of evaluation are to keep track of the educational and instructional process,
check that activities are carried out in accordance with legislation, and direct it toward its
objectives. The notion of 'curriculum’ is used by the author as a starting point for debate
and analysis. It claims that curriculum evaluation is more than just a tool in the hands of
teachers, but rather it is an integral part of education, which has its own logic and organ-
ization.

The purpose of this essay is to analyze the college curriculum through the lens of
phenomenology and make recommendations for how it may be improved. The study's
purpose is to reveal the instructors' lived experiences throughout the curriculum review
in order to attain this goal. A phenomenological perspective was used to explore the per-
spectives of chosen teachers from various disciplines.

2. Methods

This study employs a qualitative phenomenological approach. Qualitative research
seeks to understand how individuals interpret and assign meaning to their life experi-
ences. Phenomenology, as a branch of qualitative inquiry, explores the personal meanings
people derive from their lived experiences [4]. It centers on how individuals perceive, de-
scribe, and interpret a given phenomenon [5]. Phenomenological research can be catego-
rized into two forms: descriptive and interpretive. Descriptive phenomenology aims to
portray individuals' perceptions and experiences as they are, whereas interpretive phe-
nomenology seeks to understand and explain the meanings behind those perceptions [6].
As curriculum evaluation constitutes an integral component of curriculum development,
this study adopts interpretive phenomenology to examine participants' experiences and
perspectives in the evaluation process.

Teachers from TF College in China are among the participants in this research. The
participants were selected through a criterion sampling technique. The study's require-
ments were described as having a graduate diploma, at least seven years of teaching ex-
perience, and at least two years of supervision and working experience. To this end, the
participants were selected for this purpose. The 28 participants come from different disci-
plines, and we use online interviewing to gather their firsthand experience with curricu-
lum evaluation, as well as the challenges they faced during the process and their post-
evaluation, in order to identify the current problems with the curriculum evaluation. A
total of 28 supervisors participated in the study, including 24 females and 4 males. All
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participants voluntarily agreed to share their experiences and perspectives on curriculum
evaluation. They were also informed that the information and views they provided would
remain confidential and would not be used for any purpose or platform beyond this re-
search (Table 1).

Table 1. Demographics of the participants.

Participant Sex Teaching experience( year)
T1 F 10
T2 F 7
T3 F 14
T4 F 11
T5 F 14
T6 F 13
T7 F 11
T8 F 9
T9 F 10
T10 F 10
T11 F 14
T12 F 14
T13 F 17
T14 M 17
T15 F 15
T16 F 18
T17 F 12
T18 F 14
T19 F 13
T20 F 10
T21 F 12
122 F 12
T23 M 16
T24 M 13
T25 M 15
T26 F 13
T27 F 15
T28 F 13

Data for this study were collected through online interviews with supervisors during
the 2021-2022 academic year. Interviews are a fundamental data collection method in phe-
nomenological research. A semi-structured interview guide, divided into two sections,
was used. The first section gathered information on participants' gender and professional
experience, while the second section contained semi-structured questions designed to ex-
plore their experiences and perceptions of curriculum evaluation. Participants' responses
during the interviews were recorded and subsequently transcribed for analysis.

The following questions were asked during the interview:

* What exactly is a curriculum? How does it have to do with education?

* Could you kindly describe how the curriculum affects you?

e How would you characterize the curriculum in education? Give a detailed expla-
nation.

¢ In your opinion, what is the appropriate way to evaluate a curriculum? Give a de-
tailed explanation.

¢ Are the teaching expectations in line with the curriculum's objectives?
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® Has the curriculum evaluation practice made you realize that you have erroneous
thoughts that you previously believed to be true? Give a detailed explanation.

The collected data were analyzed using a content analysis approach, which aims to
uncover implicit aspects of social realities by examining explicit content features. The
analysis process included coding the data, identifying themes, organizing codes into the-
matic groups, and interpreting the results. During coding, interview notes were tran-
scribed into a written document, with responses listed sequentially. Similar responses
were combined inductively to generate codes, and related codes were merged to form
overarching themes. The codes and themes were systematically organized, and the find-
ings were interpreted using tables and graphics to enhance clarity [7].

To ensure the study's validity and reliability, the criteria of credibility, transferability,
coherence, and confirmability were applied. Expert consultation was sought, all research
procedures were thoroughly documented, and participants verified and confirmed the
findings [8].

3. Results and Discussions

The results of the interviews were influenced by the curriculum evaluation process
they had gone through. These topics are addressed through a discussion of the nature and
method of learning, both of which are essential components of any educational system.
Four primary themes emerged from their responses to the research [9]. The findings are
discussed in this section using the four themes listed below (Table 2). The responses of 28
people are examined and summarized in tables.

Table 2. Four primary themes emerged from participants' responses.

No. Themes
1 The contribution of evaluation practice to curriculum development
2 The contribution of evaluation practice to teachers' motivation
3 Effectiveness of evaluation practices
4 Objectivity of evaluation practices

After sorting out and analyzing the interview data, it was discovered that most eval-
uators' understanding of course evaluation is mostly restricted to verifying the effect of
the course through course evaluation, and some course-building teachers have an insuffi-
cient understanding of the importance of course construction [10]. As a result, the goal of
this study is to find out what instructors think about curriculum evaluation [11].

The first research question explores the role of evaluation in curriculum development.
Findings from this study suggest that when evaluators collaborate and share their experi-
ences with teachers, it fosters a more organized teaching environment, helps teachers ad-
dress their weaknesses, and enhances their professional growth [12]. The participants em-
phasized that evaluators should maintain open communication with teachers, as mutual
cooperation and supervision not only assist in resolving challenges and shortcomings but
also promote systematic work habits-ultimately contributing to teachers' professional de-
velopment [13].

The second research question focuses on the influence of evaluators' practices on
teachers' motivation. The results indicate that evaluation activities can positively affect
motivation levels. According to the participants, teachers feel more motivated when eval-
uators provide guidance, deliver constructive feedback, recognize achievements, and en-
sure transparent communication [14].

According to evaluators' perspectives, the third research question attempts to
demonstrate the efficacy of supervisory evaluation procedures [15,16]. Supervisory exper-
tise, supervisory position, and assuring continuity have all been cited as important varia-
bles in supervision effectiveness [17]. It reveals that the participating teachers believe that
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the supervision practices are more effective when they successfully carry out their super-
visor roles, improve their supervision knowledge and competencies, and employ conti-
nuity of supervision [18-20].

The fourth research question seeks to examine the objectivity of evaluation practices
conducted by supervisors. The findings indicate that objectivity can be maintained when
supervisors demonstrate impartiality, treat teachers equitably, and conduct the evaluation
process conscientiously with a clear sense of responsibility and awareness of its im-
portance. Participants suggested that evaluators can ensure fairness in supervision by up-
holding neutrality, equality, dedication, and careful attention throughout the evaluation
process [21].

Despite the fact that curriculum evaluation has multiple values in curriculum imple-
mentation, teachers should be reflective practitioners of teaching, and curriculum con-
struction should be continuously strengthened. While improving the teaching ability, we
should adhere to the combination of theory and practice to improve our teaching abilities,
and we should start with the demands of social growth. Develop abilities that will suit
society's demands [22]. This also coincides with the theory of phenomenology, which em-
phasizes the importance of practice, reflection, experience, and process orientation. In con-
trast to typical quantitative and qualitative evaluation methods, phenomenology empha-
sizes the exploration of educational experience, as well as paying attention to and caring
about the real experiences of people. This also provides a new perspective on how to build
a student-centered curriculum evaluation system. In order to encourage the change of
curriculum evaluation from a solely impact test to a comprehensive service to the curric-
ulum, the following components are proposed to be incorporated in the course evaluation
system:

1)  Whether the course content enhances practical instruction. Teachers should ob-
serve and communicate with students in their classroom, so that curriculum
teaching may return to education itself, and theoretical knowledge can be trans-
formed into educational activities with real-world applications.

2) Isthe curriculum designed with students' reflection in mind during the learning
process? Assist pupils in becoming critical thinkers by encouraging them to re-
flect.

3) Is there a connection between theory and practice in the curriculum design?
Teachers should be skilled at incorporating life experience into the classroom,
using students' life experiences as a starting point and destination, connecting
education and life, and boosting students' capacity to learn independently.

4. Conclusion

Evaluation system, as an important stakeholder of the education system, provides
recommendations for teachers and assists them in improving themselves. We should pay
greater attention to practical, reflective, and procedural education principles throughout
the entire curriculum system to reconstruct the evaluation system of curriculum construc-
tion from the perspective of phenomenology. The practical and scientific aspects of talent
training should be emphasized in curriculum design, as well as students' learning process,
practice experience, and reflection. The focus of the curriculum assessment system should
shift away from results and toward process and formative evaluation.

Traditional assessment methods might be utilized in conjunction with progressive
curriculum evaluation, according to the instructors. Teachers learn through doing and ex-
periencing things, according to another finding of this study. Permanent learning was as-
sured via the use of various teaching approaches and procedures. The lecturers' informa-
tive function was acknowledged by the professors, who stated that they could now tie
daily life events to the course.
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All in all, this research indicates that teachers have a favorable attitude towards cur-
riculum evaluation. Teachers' professional growth may be aided by establishing a coop-
erative connection with evaluators. Constructive criticism, solution proposals, collabora-
tion with instructors, and contact from evaluators may raise teachers' drive to improve
the curriculum.
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