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Abstract: This paper examines the process and outcomes of implementing the Personal, Social, 
Health, and Economic (PSHE) curriculum in British international schools, using the Mongolian con-
text as a case study. It highlights the evaluation mechanisms, potential impacts, and lessons learned 
for broader application in global education systems. The study also explores the role of curriculum 
adaptation in fostering inclusive education, ensuring that cultural nuances are respected while 
maintaining the integrity of core PSHE objectives. Insights from surveys, pilot lessons, and stake-
holder feedback are discussed to provide a comprehensive evaluation of the curriculum’s effective-
ness. This research expands upon existing studies by incorporating comparative analysis with sim-
ilar international adaptations, highlighting best practices and identifying areas requiring further 
policy interventions. The research investigates how the PSHE curriculum fosters holistic student 
development by integrating life skills education, cultural values, and practical competencies. A 
mixed-methods approach was adopted, incorporating surveys, semi-structured interviews, and pi-
lot lesson observations to gather diverse perspectives from students, parents, teachers, and admin-
istrators. The findings reveal that culturally adaptive teaching methods, such as including tradi-
tional Mongolian practices like Tsagaan Idee in lessons, significantly enhance student engagement 
and parental support. Additionally, the research underscores the importance of teacher professional 
development and inter-school collaborations in promoting effective PSHE delivery. However, chal-
lenges such as limited localized resources, cultural sensitivities around certain topics, and teacher 
preparedness were also identified. The study provides actionable recommendations, including 
teacher training, resource development, and stakeholder collaboration, to improve curriculum de-
livery. By addressing these factors, the PSHE curriculum can achieve its goals of fostering emotional 
resilience, social responsibility, and economic literacy in diverse educational contexts. The insights 
from this study offer a framework for adapting and implementing PSHE curricula in other interna-
tional settings. Ultimately, the findings contribute to global discourse on culturally responsive ed-
ucation, proposing scalable solutions for cross-border curriculum implementation. 
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1. Introduction 
The PSHE curriculum is a critical component of education in the British system, aim-

ing to equip students with life skills necessary for personal development, social responsi-
bility, and economic competence [1]. While it has been effectively integrated into schools 
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in the UK, introducing this curriculum into international settings presents unique chal-
lenges and opportunities. In particular, the cultural and systemic differences in countries 
like Mongolia create a distinct context for evaluating the implementation and impact of 
PSHE. Understanding these challenges is essential for developing adaptable models that 
align with local values without compromising curriculum objectives. 

This paper seeks to explore how PSHE has been implemented in a British interna-
tional school in Mongolia, focusing on the effectiveness of the program, its challenges, and 
its outcomes. Furthermore, the study aims to provide comparative insights from other 
international schools to propose refined strategies for enhancing PSHE implementation. 
By examining data from pilot lessons, stakeholder feedback, and surveys, this study pro-
vides insights into how the PSHE curriculum can be adapted to diverse cultural and edu-
cational environments [2]. 

2. Research Methodology 
2.1. Mixed-Methods Approach 

To ensure a comprehensive evaluation, a mixed-methods approach was employed 
[3]. This approach combined quantitative and qualitative data to assess the implementa-
tion and impact of the PSHE curriculum in the Mongolian context. The following tools 
were utilized: 

1) Surveys: 
Administered to students, parents, and teachers to gauge awareness, engagement, 

and perceptions of PSHE. 
Quantitative data provided insights into general trends and stakeholder attitudes. 
Additional questions were incorporated to assess students' long-term behavioral 

changes post-intervention. 
2) Semi-Structured Interviews: 
Conducted with school administrators to explore contextual challenges and resource 

needs. 
Open-ended questions encouraged detailed responses about the curriculum’s imple-

mentation and effectiveness. 
Follow-up interviews were conducted after six months to analyze curriculum sus-

tainability. 
3) Pilot Lesson Observations: 
Observations of sample lessons focused on student engagement, teacher effective-

ness, and the cultural relevance of content. 
Classroom recordings and student work samples were collected to assess learning 

retention. 

2.2. Findings and Observations 
2.2.1. Stakeholder Perceptions 

1) Survey Results 
High Awareness: Over 85% of survey respondents were aware of the PSHE curricu-

lum and its objectives. 
Positive Attitudes: 
Parents and teachers agreed that PSHE is essential for holistic development, with 80% 

rating it as “extremely important.” 
Students showed an increased willingness to discuss mental health topics in school 

settings, suggesting a positive shift in social acceptance. 
Students expressed enthusiasm for topics related to mental health and social skills, 

though some struggled with abstract concepts in financial literacy [4]. 
Challenges Identified: Stakeholders highlighted several challenges, including: 
Limited Resources: Teachers cited a lack of culturally relevant teaching materials. 
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Time Constraints: Administrators expressed concerns about integrating PSHE into 
an already packed curriculum. 

Cultural Sensitivities: Parents were cautious about topics like reproductive health, 
emphasizing the need for culturally sensitive delivery. 

Language Barriers: Some students faced difficulty in fully grasping the curriculum 
due to differences in terminology. 

2) Pilot Lesson Observations 
Student Engagement: 
Lessons integrating local cultural elements, such as the inclusion of Tsagaan Idee 

(traditional Mongolian dairy products) in health education, were well-received [5]. Stu-
dents demonstrated improved comprehension when lessons were presented using story-
telling and role-playing methods [6]. Students expressed curiosity and pride when dis-
cussing traditional practices, which increased their participation and enthusiasm. Parents 
also responded positively, noting that such lessons reinforced cultural identity and cre-
ated a connection between home and school learning. These reactions underline the im-
portance of embedding familiar cultural elements into the curriculum to foster engage-
ment and support [7]. 

Group activities, such as role-playing and discussions, encouraged active participa-
tion. 

Teacher Effectiveness: 
A direct correlation was found between teacher training on cultural adaptation and 

classroom engagement levels. 
Teachers demonstrated strong facilitation skills but noted difficulties in addressing 

sensitive topics due to insufficient training. 
Cultural Relevance: 
Lessons aligned with Mongolian traditions and values were more engaging for stu-

dents and fostered positive feedback from parents. 

2.2.2. Evaluation Framework 
1) Key Metrics 
Student Outcomes: 
Improvements in knowledge of PSHE topics, such as mental health awareness and 

financial literacy. 
Enhanced interpersonal skills and increased cultural appreciation. 
Teacher Feedback: 
Insights into the feasibility of delivering the curriculum and challenges encountered. 
Recommendations for professional development and additional resources. 
Stakeholder Satisfaction: 
Parent and community feedback on the curriculum’s relevance and impact on stu-

dents. 
2) Tools for Continuous Monitoring 
Focus Groups: Post-lesson focus groups with students and parents provided quali-

tative data on engagement and effectiveness. 
Teacher Logs: Logs documenting challenges and successes during lesson delivery 

helped identify areas for improvement. 

2.2.3. Outcomes and Impacts 
1) Educational Benefits 
Knowledge and Skills Development: 
Students demonstrated improved understanding of topics like emotional resilience, 

respect for diversity, and basic financial literacy. 
Enhanced Engagement: 
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The curriculum’s interactive elements, such as role-playing and hands-on activities, 
fostered active learning and collaboration. 

2) Cultural and Social Impact 
Cultural Integration: 
Incorporating Mongolian traditions, such as storytelling and community-focused ac-

tivities, increased student and parental support. Specifically, teachers utilized traditional 
Mongolian folktales to illustrate values like empathy and collaboration [8]. For instance, 
stories about the importance of community herding practices were used to teach team-
work and collective responsibility. These storytelling methods not only captured students' 
interest but also reinforced familial and societal norms that resonate deeply in Mongolian 
culture. Parents noted that such approaches created a meaningful connection between 
home and school, thereby fostering greater engagement and support for the curriculum. 
Specific examples included teaching financial literacy through herding budgets and using 
Tsagaan Idee as a focal point for health lessons. 

Social Awareness: 
Students reported feeling more connected to their community and peers, emphasiz-

ing the value of lessons on empathy and communication. 
3) Challenges and Lessons Learned 
Resistance to Sensitive Topics: 
Cultural sensitivities around topics like relationships and mental health required 

careful adaptation and framing. 
Resource Gaps: 
A lack of localized teaching materials and professional development for teachers hin-

dered effective implementation. 
Time Management: 
Integrating PSHE into the existing curriculum required adjustments to lesson sched-

ules and prioritization of topics. 
4) Recommendations 
Teacher Training and Professional Development: 
Provide ongoing comprehensive training programs to equip teachers with the skills 

to deliver culturally sensitive PSHE lessons [9,10]. Effective training methods included 
workshops focusing on cultural sensitivity, strategies for engaging students with local 
traditions, and techniques for addressing sensitive topics like mental health and relation-
ships. Teachers responded positively to peer-learning platforms and mentorship pro-
grams, which provided ongoing support and practical examples of adapting lessons to 
align with Mongolian values. Additionally, access to digital tools and localized teaching 
materials enhanced teachers’ confidence and effectiveness in delivering the curriculum. 
Establish international teacher exchange programs to facilitate knowledge-sharing on best 
practices in PSHE delivery. 

Develop mentorship opportunities and peer-learning platforms for ongoing support. 
Stakeholder Engagement: 
Foster collaboration with parents and community leaders to address concerns and 

build trust. 
Conduct regular community meetings and workshops to address parental concerns 

and build trust. 
Develop informational booklets and digital resources to increase awareness of the 

curriculum’s long-term benefits. 
Conduct informational sessions to highlight the long-term benefits of PSHE. 
Resource Allocation: 
Invest in culturally relevant teaching materials and digital tools to enhance lesson 

delivery. 
Partner with local organizations to develop resources that reflect Mongolian tradi-

tions and values.  
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Partner with local NGOs and government agencies to develop culturally relevant 
teaching materials. 

Explore digital learning platforms to address resource constraints in remote schools. 
Curriculum Adaptation: 
Reframe sensitive topics to align with cultural norms while maintaining core objec-

tives. 
Include local case studies and examples to ensure relevance and engagement.  
Incorporate interactive learning modules and digital resources to make lessons more 

engaging. 
Develop supplementary resources that align with Mongolian cultural traditions 

while ensuring alignment with British PSHE objectives. 

3. Conclusion 
The implementation of the PSHE curriculum in British international schools abroad, 

exemplified by the Mongolian context, highlights the importance of cultural sensitivity, 
stakeholder engagement, and robust evaluation frameworks. Despite challenges such as 
resource constraints and cultural differences, the curriculum demonstrated significant po-
tential for fostering holistic student development. By addressing these challenges through 
targeted training, resource investment, and community collaboration, educators and pol-
icymakers can ensure the successful integration of PSHE in diverse educational settings. 
Future research should focus on scaling successful strategies and exploring their applica-
bility in other international contexts. 
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